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Name / Theme or Unit: Foreshadowing, Making Predictions, Author’s Purpose
Time Frame: 3 weeks
Submitted by: Pamela Goslin
	OVERVIEW: Students will read suspenseful stories to encounter foreshadowing.  They will have to make predictions and understand an author’s purpose for including specific details and events in stories.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Students will be able to identify and explain foreshadowing.  They will be able to make accurate predictions based on context clues and explain an author’s purpose.

Content Standards and Benchmarks : 
Reading

8.1.1.1 Analyze idioms, analogies, metaphors, and similes to infer the literal and figurative meanings of phrases. 

8.1.3.2 Evaluate the structural elements of the plot (e.g., subplots, parallel episodes, climax), the plot's development, and the way in which conflicts are (or are not) addressed and resolved. 

8.1.3.4 Analyze the relevance of the setting (e.g., place, time, customs) to the mood, tone, and meaning of the text. 8.1.3.5 Identify and analyze recurring themes (e.g., good versus evil) across traditional and contemporary works. 8.1.3.6 Identify significant literary devices (e.g., metaphor, symbolism, dialect, irony) that define a writer's style and use those elements to interpret the work. 

8.1.3.7 Analyze a work of literature, showing how it reflects the heritage, traditions, attitudes, and beliefs of its author. (Biographical approach) 

Writing

8.2.1.1 Create compositions that establish a controlling impression, have a coherent thesis, and end with a clear and well-supported conclusion. 

8.2.1.6 Revise writing for word choice; appropriate organization; consistent point of view; and transitions between paragraphs, passages, and ideas. 

8.2.2.2 Write responses to literature: a. Exhibit careful reading and insight in their interpretations. b. Connect the student's own responses to the writer's techniques and to specific textual references. c. Draw supported inferences about the effects of a literary work on its audience. d. Support judgments through references to the text, other works, other authors, or to personal knowledge. 

Language Conventions

8.3.1 Use correct and varied sentence types and sentence openings to present a lively and effective personal style. 

 8.3.4 Edit written manuscripts to ensure that correct grammar is used. 
8.3.5 Use correct punctuation and capitalization. 
8.3.6 Use correct spelling conventions. 

Listening and Speaking
8.4.2.5 Recite poems (of four to six stanzas), sections of speeches, or dramatic soliloquies, using voice modulation, tone, and gestures expressively to enhance the meaning. 
School-Wide Goals (Life-long learning standards):

Learning- to- learn skills

1. Students use what they already know to acquire new knowledge, develop new skills, and expand understanding.

Communication skills

1. Students integrate the use of a variety of communication forms and use a wide range of communication skills.
2. Students develop an appreciation and knowledge of art and express themselves through artistic activities.
Thinking and reasoning skills

1. Students gather and use information effectively to gain new information and knowledge, classify and organize information support inferences, and justify conclusions appropriate to the context and audience.
Social and emotional development 

1. Students manage disagreement and conflict in a peaceful and constructive manner and act in favor of well-being.

   

	Essential questions:
1. What is foreshadowing?

2. Why do we make predictions while reading?

3. Why do author’s include specific details and write what they do?  Why is this important to understand?
	Expected language:

1. High frequency academic words: similarities and differences/ compare and contrast, figurative language
2. Specialized words: foreshadowing, predictions, purpose, infer

3. Language patterns: compare and contrast, describe, explain


	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	All assessment will be included in the learning activities.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Activity 1: Introduction to foreshadowing and making predictions

Go the following link and look at examples of foreshadowing used in a variety of medium. Then, have the students find and give examples in the media they watch or listen to. Next, think about the story where you found these examples and think about why the author uses them or tells the story the way he/she does.

http://tvtropes.org/pmwiki/pmwiki.php/Main/Foreshadowing
Activity 2: Introduction to Poe

Ask if students have heard of Edgar Allan Poe. Ask also if they have watched The Simpsons. See if students remember the Halloween episode where Homer recites "The Raven."  Show the video.

In groups students will present a section of “The Raven.” (attached)

Access Poe's Life online to go over some of the details of his life.

http://www.poemuseum.org/life.php
Help students make the connection between his tough life and his style of writing. Explain that his writing may stem from his life experiences, just as we usually write about what we know. (Students may or may not be able to connect the loss of Poe's wife and mother to Lenore in "The Raven.")

Have students also talk about the writing they have done in the past and the personal experiences they were based on.

Introduce the idea of suspense and have students complete the Anticipation Guide for "The Tell-Tale Heart". (below)

Anticipation Guide for “The Tell-Tale Heart”

Name __________________

Directions: Part A - Below, describe 5 things that you expect to find in scary stories. 

Directions: Part B - First, read the following statements and decide whether you agree or disagree with them, placing a check mark in the correct column. After we've read the story, go back and decide if the author agrees or disagrees with these same statements.

You Agree          You Disagree          Statements          Author Agrees          Author Disagrees

                    1.  People who are insane always know that they are insane.                    

                    2. Sane people sometimes imagine that they hear things.                    

                    3. If you commit a major crime, sooner or later you will be caught.                    

                    4. When you've done something wrong, it's agony to wonder if you'll be caught.                    

                    5. All people share the same fears (i.e., the same things frighten all people.)                    

Activity 3: The Tell-Tale Heart
Explain to students that you are going to read a story by Poe called "The Tell-Tale Heart"(p. 353 textbook). As you read the story, you will be stopping periodically and asking students to write down their predictions in response to certain questions. Tell students that this writing process will help them better comprehend the story while they are listening. Have students take out paper to record their predictions.

Place the Prediction Questions for "The Tell-Tale Heart" on an overhead (attached), covering up all questions at first. Remind students that there is no talking during the reading, no matter how badly they would like to discuss what is happening. There will be time later in the lesson to talk about the story.

Reveal the first question and have students write their predictions on their sheets of paper. Begin reading the story, stopping at the designated points to allow students to respond to the questions as you uncover them. Do not reveal questions until you have gotten to the designated place in the reading.

At the conclusion of the story, have students discuss the story and also their responses to the prediction questions. Allow them time to reach their own conclusions and process the story with one another.

Assessment: Collect the students' prediction response papers, and assess their participation in the lesson and their comprehension of the story.

Further Assessment: Comprehension Questions for “The Tell-Tale Heart”

Questions for The Tell-Tale Heart 

1. Describe the narrator in detail. What is your first impression of him?

2. What specifically is it about the old man that troubles the narrator? Why does it trouble him?

3. What does the narrator do every night? Why? 

4. How does the narrator feel after he commits the murder? Is he worried about being caught?

5. Why does the killer confess?

6. Name 3 details, descriptions, or actions that the author uses to create an atmosphere of horror.

7. Explain what you think the title of “The Tell-Tale Heart” means.

8. Describe a time in your life when your guilty conscience led you to do the right thing.

9. Write and alternate ending to the story.

**You can also show the video to the students.

Activity 4: Figurative Language

Review figurative language with students; teach any new terms before the assignment.  This may take a few class, you can do this by having the students describe various pictures using the different terms and focusing on different characteristics.  www.brainpop.com also has useful videos.
You work for a newspaper as the staff's artist. One of your coworkers comes to you with a great story on Edgar Allen Poe's "The Tell-Tale Heart" and asks you to illustrate it. For this news assignment, you must do the following: 

-  Choose a memorable scene from the story (example: the murder scene, the confession scene, etc.) and illustrate it in color. 

-  Give an explanation of the picture - what is happening in this scene? Be as specific as possible. 

-  Finally, you must include two kinds of figurative language, which you come up with on your own, to make your description more interesting (choose two: alliteration, onomatopoeia, metaphor, simile, idiom, and personification)

Activity 5: The Landlady Predictions 
Before reading, have students make predictions by writing their own very brief stories based on the following sentences from the story.

· He pressed the bell.
 

· There were no other hats or coats in the hall.
 

· "Would you be kind enough to pop into the sitting-room on the ground floor and sign the book?"
 

· She put out one of her white hands and patted him comfortingly on the knee.
 

· "This last entry is over two years old."

Read “The Landlady” (p. 62 textbook) and have students answer the following reading comprehension questions:

1. Why does Billy Weaver walk “briskly” down the street?

a) He wants to impress his boss.
b) He wants to act like a successful businessman.
c) He wants to keep warm. 

2. Which aspects of the house make Billy feel it would be a good place to stay? 

3. Why did Billy not go to the pub? 

4. What was unusual about the way the landlady responded to the doorbell? 

5. Which aspects of the landlady’s appearance and voice make her seem trustworthy (lines 87-118)? 

6. What evidence is there that the landlady had been expecting a guest? 

7. What are the first signs that the landlady is very odd? 

8. Billy doesn’t finish his sentence about Christopher Mulholland. What was he about to say? 

9. Why is it frightening when the landlady says Mr. Temple had perfect skin "just like a baby's"? 

10. What do you think the landlady means when she says "I stuff all my little pets myself when they pass away?" 

11. How do you think Billy will die? Explain why you think so.

Assessment:
After reviewing proper letter structure have students complete the following activity:

Pretend you are Billy and you are staying in the bed and breakfast. As you go up to bed after tea, you decide to write a letter to a friend or relative expressing your growing concern that something is not right with your situation.

In your letter, include five clues (examples of foreshadowing) that are making you nervous about staying in the bed and breakfast. Express your concerns but do not change the plot. You cannot, for example, throw the tea in the landlady's face and make a run for it.

	INSTRUCTIONAL MATERIALS AND RESOURCES

	Textbooks, videos, internet, various pictures to practice figurative language, prediction overhead, class set of “The Raven”


At the end of unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________
REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
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Term: 3

Name / Theme or Unit: Subplots and Parallel Episodes

Time Frame: 3 weeks

Submitted by: Pamela Goslin

	OVERVIEW: Students will review elements of a short story, focusing on plot and expand on them to include subplots and parallel episodes.  They will understand the idea of various stories going on that are interrelated; finding patterns and meanings in content.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Students will be able to identify and explain subplots and parallel episodes and why they are important in stories.

Content Standards and Benchmarks : 

Reading

 8.1.1.3 Use word meanings within the appropriate context and show ability to verify those meanings by definition, restatement, example, comparison, or contrast. 

8.1.3.2 Evaluate the structural elements of the plot (e.g., subplots, parallel episodes, climax), the plot's development, and the way in which conflicts are (or are not) addressed and resolved. 

8.1.3.5 Identify and analyze recurring themes (e.g., good versus evil) across traditional and contemporary works. 

Writing

8.2.1.2 Establish coherence within and among paragraphs through effective transitions, parallel structures, and similar writing techniques. 

Language Conventions

Punctuation and Capitalization 8.3.5 Use correct punctuation and capitalization. 

Spelling 8.3.6 Use correct spelling conventions. 

Listening and Speaking

8.4.1.3 Organize information to achieve particular purposes by matching the message, vocabulary, voice modulation, expression, and tone to the audience and purpose. 

School-Wide Goals (Life-long learning standards):

Learning- to- learn skills

Students use a variety of learning strategies, personal skills, and time management skills to enhance learning.

Communication skills

Students integrate the use of a variety of communication forms and use a wide range of communication skills.
Students recognize, analyze and evaluate various forms of communication.
Thinking and reasoning skills

Students gather and use information effectively to gain new information and knowledge, classify and organize information support inferences, and justify conclusions appropriate to the context and audience.

	Essential questions:

1. What are subplots and parallel episodes?

2. Why are they important to stories?  What is their purpose?


	Expected language:

4. High frequency academic words: similarities and differences/ compare and contrast  

5. Specialized words: plot, parallel episodes, subplots 

6. Language patterns: compare and contrast, describe

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Assessments will be included in each activity.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Activity 1: Plot

Watch a short video of Little Red Riding Hood and review a typical plot (and elements of a short story such as conflict) using a plot chart graphic organizer.

Activity 2: Subplot

Read “The True Story of the Three Little Pigs” http://www.shol.com/agita/wolfside.htm and ask the students what the main story is and if there are other stories being told at all.  Explain what a subplot is.

Read “Broken Chain” (p. 7 textbook).  Discuss the story to check for understanding.  Ask students what the conflicts are in the story and which one is the main conflict and a secondary conflict to help them distinguish between the main plot and the subplot.  To help make this clear have them make two separate plot graphs.

Assessment: Students complete the Writing: Helpful Hints (p.16 textbook):

Identify a problem that Alfonso has in the story (for example, worrying about his appearance or not knowing what to say to Sandra).  Pretending you are Alfonso, write a letter to an advice column explaining you problem.  Then, switch papers with a classmate, and take the role of the columnist.  Respond to Alfonso with practical, encouraging advice.  

Activity 3: Parallel Episodes

Watch the “Silly Symphony – Three Little Pigs” video and have students make a list of everything that is repeated.  Ask them if these are repeated in exactly the same way or not.  (Everything is repeated in a slightly different way i.e. parallel episodes)

Read the first section of “Flowers for Algernon” (p. 23 textbook) (or enough of the story so they can practice the skill and create the graphic organizer)

As the class is reading use context clues (look at the text, the pictures, the info. around the sentences) to help them understand the story, specific words, ideas.  Do a sample IQ test as a class with them so they understand what that is and how it works.  http://www.intelligencetest.com/index.htm 

Activity and Assessment: Have the students create a graphic organizer that has Charlie at the center and the various other plots that are going on around him that do and possibly don't involve him. (his neighbors, the clinic, the bakery, Miss Kinnian, the school, etc.)  Students should identify what elements of plot are repeated and be able to explain how they are similar and how they are different.

Alternative activity and assessment: Jigsaw

Divide students into 5 groups.  Each group will be responsible for finding examples of one of the following topics in the story and explaining how it works and why it is important in the story: subplots, parallel episodes, characters, conflicts and setting.

Students will then break into groups and explain their topics to each other.

Then students must write one example of each and explain its importance to the story.  This work is done individually.



	INSTRUCTIONAL MATERIALS AND RESOURCES

	Textbooks, Interactive Readers, videos, The True Story of the Three Little Pigs


At the end of unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________

REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
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Subject (s):       English                                            Grade: 8                     Term: 3

Name / Theme or Unit: Fact or Fiction

Time Frame: 3 weeks

Submitted by: Pamela Goslin 

	OVERVIEW : In this unit students incorporate what they have learned in the first semester about short stories, and A Wrinkle in Time to determine the difference between fact and fiction and how they can work together. They will determine the elements that make it fact or fiction.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 

Reading:

8.1.2.2 Analyze text that uses proposition and support patterns. 

8.1.2.3 Find similarities and differences between texts in the treatment, scope, or organization of ideas. 

8.1.2.7 Evaluate the unity, coherence, logic, internal consistency, and structural patterns of text. 

Writing:

8.2.2.2 Write responses to literature: a. Exhibit careful reading and insight in their interpretations. b. Connect the student's own responses to the writer's techniques and to specific textual references. c. Draw supported inferences about the effects of a literary work on its audience. d. Support judgments through references to the text, other works, other authors, or to personal knowledge. 

8.2.1.4 Plan and conduct multiple-step information searches by using computer networks and modems. 8.2.1.5 Achieve an effective balance between researched information and original ideas. 

Language Conventions:

8.3.1 Use correct and varied sentence types and sentence openings to present a lively and effective personal style. 

8.3.4 Edit written manuscripts to ensure that correct grammar is used. 
8.3.5 Use correct punctuation and capitalization. 
8.3.6 Use correct spelling conventions. 
Listening and Speaking:

8.4.2.4 Deliver persuasive presentations: a. Include a well-defined thesis (i.e., one that makes a clear and knowledgeable judgment). b. Differentiate fact from opinion and support arguments with detailed evidence, examples, and reasoning. c. Anticipate and answer listener concerns and counterarguments effectively through the inclusion and arrangement of details, reasons, examples, and other elements. d. Maintain a reasonable tone. 

School-wide Goals:

Communication skills

3. Students communicate with clarity, purpose and understanding of audience in both Spanish and English.
Thinking and reasoning skills

2. Students gather and use information effectively to gain new information and knowledge, classify and organize information support inferences, and justify conclusions appropriate to the context and audience.
3. Students generate new and creative ideas by taking considered risks in a variety of contexts
Personal and social responsibility

1. Students take responsibility for personal actions and act ethically (e.g. demonstrate honesty fairness, integrity).
2. Students demonstrate empathy, respect and tolerance for others, understand, and appreciate the diversity and interdependence of all people and cultures.
3. Students demonstrate an understanding of and responsibility for global and environmental issues and act appropriately.


	Essential questions:

1. What is fact?

2. What is fiction?

3. How can they work together and what is the purpose?


	Expected language:

7. High frequency academic words: compare and contrast  

8. Specialized words: fact, fiction, legend

9. Language patterns: determine, infer, explain

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	All assessment will be included with the learning activities. 


	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Activitiy 1: The Birth of A Legend

Ask students what myths/legends they know of and to describe them.  Then ask the students to discuss which parts of the legends might be true or what facts they might be based on.  Have students discuss this in a group.

Show the students this video: http://www.youtube.com/watch?v=aB_c2RwpbXU.  

Read “The Birth of A Legend” on p. 118 in Interactive Reading and have students complete the timeline on p. 127.  (Students will also make an outline of the structure of this article – how did the author present the information?  Was it useful?

Discuss in groups and as a class what the facts are in this article and what might be fiction (Students can use a “t-chart” to help group this information).  Then discuss how the facts evolved into fiction and what they can determine/infer about the Loch Ness Monster and how legends are created.

Activity 2: The Legend of King Midas

Watch the following video to see the legend of King Midas and the Golden Touch: http://www.youtube.com/watch?v=VWzoZW__Fz8.  

Read “The Funeral Banquet of King Midas” on p. 287 of the Interactive Reader.

The students will work in their groups to list all of the facts in the article and determine which facts led to the legend.  They will use the outline on p. 297 to help them.

They will also talk about the structure of this article compared to the first one.  How did the author present the information?  Was it effective?  Which structure was easier to follow?

Students will read “The Golden Touch” on p. 298 of the Interactive Reader.  They will answer the following question as a small writing assignment: How does the myth reflect the mythmakers’ attitudes about money and greed?  How is the message of the myth relevant today?  Use details from the myth and real life to support your ideas.  

Watch the following student-made video: http://www.youtube.com/watch?v=xcptK1ocriI&feature=related
Students will research other myths and legends and in groups they will recreate/retell a myth by changing the setting or a main character, but keeping the theme the same.

Activity 3: Earth Friendly Products

Students will read “Earth Friendly Products?” and make a chart illustrating what is fact and what is fiction in the article.  

If there is time, students will work in the computer lab, if not, they can work at home and post their work on the wiki.  Students will research other fact vs. fiction ideas and find one that they think is most interesting and either post it on the wiki or give a small presentation (depending on time constraints). (ex. Do you really need 8 glasses of water a day to be healthy?)

Activity 4: Wiki Assignment

For each story in this unit, the students will determine the elements that make it fact or fiction.  They must do some research on their own to find proof and support for their argument.  Each student must post for each story, showing where they got their information.  They cannot use the same websites or resources, so the first students to do it will have more sites to choose from.

	INSTRUCTIONAL MATERIALS AND RESOURCES

	Interactive readers and photocopies of the 4 articles read in this unit, the videos, access to computers and other myths/legends.


At the end of the unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________

REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
