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	OVERVIEW: The Giver is a science-fiction novel about a young boy growing up in a utopian community.  He is struggling with ideas of sameness versus reality, community, survival, success, personal experience and personal growth.  Students will encounter and study these themes while focusing on various aspects of literature, specifically, plot structures, characterization, conflict and symbolism.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks: 

Reading:

8.1 Analyze idioms, analogies, metaphors, and similes to infer the literal and figurative meanings of phrases.
8.2 Use word meanings within the appropriate context and show ability to verify those meanings by definition, restatement, example, comparison, or contrast.

8.4 Develop grade level vocabulary to expand word usage base

8.5 Find similarities and differences between texts in the treatment, scope, or organization of ideas.

8.8 Evaluate the structural elements of the plot (e.g., subplots, parallel episodes, climax), the plot's development, and the way in which conflicts are (or are not) addressed and resolved.

8.11 Identify and analyze recurring themes (e.g., good versus evil) across traditional and contemporary works.

8.12 Identify significant literary devices (e.g., metaphor, symbolism, dialect, irony) that define a writer's style and use those elements to interpret the work. 

Writing:

8.14 Create compositions that establish focus, structure, details, and end with a clear and well-supported conclusion.

8.15 Establish coherence within and among paragraphs through effective transitions, parallel structures, and similar writing techniques.

8.20 Write responses to literature that demonstrate reading comprehension

8.21. Organize and display information on charts, maps, and graphs for an oral presentation, using 1st and third person information

8.24 Summarize and paraphrase materials in your own words without losing or misrepresenting the meanings.

Language Conventions:

8.25 Use correct and varied sentence types and sentence openings to present a lively and effective personal style.

8.26 Use independent and dependent clauses correctly.

8.27 Use pronouns correctly by case and by gender

8.28 Use plurals and plural nouns correctly, and revise sentences by self correcting errors in usage

8.29 Use correct punctuation, spelling, and capitalization, following the rules of standard English

8.30 Understand and identify sentence fragments and run on sentences

Listening and Speaking:

8.31 Listen to and view various forms of text and media in order gather and share information, persuade others,  and express and understand ideas

8.32 Analyze oral interpretations of literature, including language choice and delivery, and the effect of the interpretations on the listener.

8.34. Read with a rhythm, flow, and meter that sounds like everyday speech

8.36 Use appropriate grammar, word choice, enunciation, and pace during formal presentations.

School-wide Goals:

Learning- to- learn skills

1. Students demonstrate interest, autonomy, and commitment to creating quality work and striving for excellence.

2. Students use a variety of learning strategies, personal skills, and time management skills to enhance learning.

3. Students use what they already know to acquire new knowledge, develop new skills, and expand understanding.

4. Students evaluate their own learning and personal growth based on reflection and self-correction

Expanding and integrating knowledge

1. Students demonstrate integrated knowledge and skills in applying multidisciplinary approaches to solving problems.

2. Students demonstrate knowledge in technology and apply it for completing tasks and expanding knowledge.

Communication skills

1. Students integrate the use of a variety of communication forms and use a wide range of communication skills.
2. Students recognize, analyze and evaluate various forms of communication.
3. Students develop an appreciation and knowledge of art and express themselves through artistic activities.
Social and emotional development 

1. Students work with others in a variety of situations to set and achieve goals and establish productive relationships based on respect, tolerance and solidarity.

2. Students manage and evaluate their behavior as group members.

3. Students manage disagreement and conflict in a peaceful and constructive manner and act in favor of well-being.

Personal and social responsibility

1. Students take responsibility for personal actions and act ethically (e.g. demonstrate honesty fairness, integrity).
2. Students demonstrate empathy, respect and tolerance for others, understand, and appreciate the diversity and interdependence of all people and cultures.
3. Students demonstrate an understanding of and responsibility for global and environmental issues and act appropriately.


	Essential questions:

1. Which is more important: doing something for the greater good or for personal gain?

2. What are some things in our world that we take for granted and how can we appreciate them?

3. What are some ways that we can understand characters and why is this important?

4. What are symbols and why are they important in literature?
	Expected language:

1. High Frequency Academic Words: analyze, explain, infer, compare.
2. Specialized Words: utopia, science-fiction, symbol, characterization, conflict, plot, conform, sameness, novel-specific words.
3. Language patterns: proposition and support, persuade, inform, compare and contrast.

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Each activity has an assessment component.  There are assessments for reading, writing, oral/writing, and grammar.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Activity 1: A Perfect Day
Students are divided into groups of 3 or 4.  The writing prompt, “It was a perfect day…” is written on the board and students must each write a story continuing on from the prompt.  Each student will write his/her introduction, then rotate their stories and continue the body (may be in two parts) and then continue to the conclusion.  Each student is writing an introduction, one or two parts of the body depending on the number of people in the group and the conclusion of another story.

Students will read their finished stories to their group members.

Complete a Think/Pair/Share list what different things they consider being part of a perfect day.  Look for commonalities within the class.

Students write answers to the unit's essential questions and hand them in.  They will answer these again at the end of the unit and see if their have changed.
Activity 2: Webquest

Students will take a couple of days to complete the following webquest activities.  They will have sometime at school to work on it and must complete it at home.  This webquest will introduce them to the themes and main ideas of The Giver.
http://msdadmin.scican.net/mhs/mhs_area_imc/webquests/The%20Giver/giver_index.htm
Activity 3: Reading The Giver
As we read The Giver as a class, students will complete chapter charts, with a column for summary, important ideas, and pictures.

Students will complete comprehension questions for each chapter to check for understanding. (attached)
There will be periodic vocabulary and comprehension/making connections quizzes and tests.
Activity 4: Vocabulary
While reading the novel students must write down any words they don’t know on a vocabulary chart (with the page number).  They will be given time every week to determine the meaning of the word, from the context, from group members and from the dictionary.  The teacher will help with any words that need further explanation as well.  

Every 4 chapters or so, the class will compile a vocabulary list to be tested on in vocabulary quizzes.  

Vocabulary Review: Each student will be handed a word or a definition.  They must try to find their matching words and definitions.  When they find their partners they can sit down.  This can be repeated until students feel comfortable with the words.

Students should complete the following vocabulary chart as they read as well.  This version includes the important words.

Names of Groups

Names of Occupations

Names of Places/ Structures

Names of Ceremonies, Rituals, or Practices

Ones

Twos

Threes

Fours

Fives

Sixes

Sevens

Eights

Nines

Tens

Elevens

Twelves

Childless Adults

Receiver of Memory

Nurturer

Landscape Workers

Pilot-in-Training

Gardening Crew

Collection Crew

Delivery Crew

Birthmother

Speaker

Caretaker of the Old

The Giver

Central Plaza

House of the Old

Childcare Center

Dwelling

Hall of Open Records

Hall of Closed Records

Nurturing Center

Department of Bicycle Repair

Elsewhere

Annex

Storehouse

Ceremony of Ones…

Ceremony of Naming

Ceremony of Placement

Ceremony of Loss

Ceremony of Twelves

Climate Control

Ceremony of Release

Ceremony of Assignment

Activity 5: Making Choices
To stimulate an oral discussion on freedom of choice, invite students to brainstorm things they do every day. Then have students classify each activity as 1) one that is totally their choice, 2) one in which they have some choice, or 3) one in which they have no choice. Students might work individually or as a group to chart their answers. Have students look for patterns in the types of items that appear under each heading. Conclude by revealing to students that the freedom to choose is an important issue in the novel they will read.

Ask students to consider what would happen if the freedom to make any choice were suddenly taken away from them. Instruct a group of students to write a skit in which the characters are without freedom of choice; have a second set of students perform the skit.
Activity 6: A Book of Rules 
Begin a discussion about whether it is important to follow rules and the reason for rules in our society. Then ask students to create, independently or as a class, a list of rules they follow at home, at school, or in their community. Ask them to divide the rules into two groups: those that they believe are important and essential and those that are not important or are unnecessary. Suggest that they display their two lists of rules in a collage on a bulletin board or other wall area to use in later comparisons with the rules of Jonas's community. As an example, show students a list of rules for teachers in the 1800s and divide these into essential and non-essential rules.

Once the students have read enough of the novel to compare their lives to the novel, have them create a Venn diagram of the rules in the novel and rules in their lives and analyze the similarities and differences.  Do they both have similar types of rules, or rules for the same purpose?  Is there a difference in the number of rules?  Why might this be significant?
Activity 7: Symbolism and the Apple
Introduce symbolism.  Show a lot of symbols and ask students what they mean to them and what they represent. (see Symbol PowerPoint)
After reading chapters 1-3, students complete the symbolism chart (attached).
Students create/draw a symbol to represent themselves.  (Assignment and rubric attached).
Activity 8: Characterization
In their groups, students will complete the cartoon characterization worksheet (attached) and each group will collaborate with the others to come up with an overall depiction of Jonas and create a close-to-life-size poster of Jonas.  There must be evidence from the book to support ideas about Jonas.  Add to this throughout the novel.

Students independently complete the 2 characterization charts (attached) for Jonas and the Giver as separate times while reading the novel.

Each group will get 2 questions.  The students must answer the questions as a group, showing their own ideas and the ideas of Jonas.  They will present their questions and answers and the class will have a chance to comment on them and discuss Jonas’s answers and his reasoning.

Group 1:

1. Based on what has been read about Gabriel, what do you think will happen to him?

2. Would Jonas answer the question the same way, or would he answer it differently? How

Group 2:

1. Why did Jonas steal the apple? What would you have done and why?

2. If Jonas were here, what would he say was the main reason he took the apple?

Group 3:

1. Pretend you are Jonas and you just received your assignment, how would you feel?  Why?

2. What do you think the Elder mean by the work PAIN?  Are there different kinds?

Group 4:

1. Why are there intercom speakers all over the community and what are they used for?

2. Would Jonas answer the question the same way, or would he answer it differently?  How?

Group 5: 

1. If you were Jonas and you suddenly had all this new information of memories, would you keep it to yourself or tell somebody?  Why?

2. Do you think Jonas is going to tell someone?  Why or why not?

Group 6: 

1. Can Jonas visit other communities? Are they the same as the one Jonas lives in?  Explain.

2. If you were Jonas, would you go visit the other communities?  Why or why not?

Activity 9: Conformity
Each student will be given a role-play name card (attached) and will be given time to research their person in the novel so that they can act them out easily and accurately and prepare to answer the question below.

The teacher will act as the chief elder and ask each student how he/she can improve and contribute to the community.  Students must listen carefully as they must choose who the most important community member is by nomination and vote at the end.  The teacher will indirectly demonstrate how status limits or excels the validity of their answers and this will lead into the importance of and how we make decisions based on history.  This is a good time to discuss why the community elders in the novel decided to create a community of sameness.

In groups students will prepare for and conduct a debate about the following topic:

· Conformity: decreased individualism for the better good
Activity 10: Hearing Beyond

Play the following songs and have students respond to them:

· Shut up by the Black Eyed Peas

· Only Time Knows by Enya

· Midnight Lovers by Wycleff 

· Incantation by Jesse Cook

Students should write down any feelings, images, or memories that come to mind while they are listening.  After each song they will have time to answer these questions.

1. What does this song remind you of?

2. What emotion is being expressed by the song?

3. Do you like this song?  Why or why not?

Students will be given time to share their responses and then answer these questions in relation to The Giver:
1. What does the Giver mean by “hearing beyond”? (p.157)

2. Why is music so special to the Giver?

3. What would life be like without music?

4. You are Jonas and you have just heard music for the first time.  Describe music.
Activity 11: The World in Color

Affix several large sheets of colored paper around the room at student height (yellow, white, green, blue, red, and black).  There should be markers at each of the sheets of paper as well. Have students stand in front of the colored paper sheets and write down whatever comes to mind when they see that particular color. Encourage them to explore the emotions that come up as well as memories or associations with objects.  Every few minutes call out "SWITCH" and have students rotate to another colored paper. Repeat this process until everyone has had a turn at each of the stations. Tell students to wonder around the room and read what other students wrote down. As a class examine the common emotions and memories that certain colors evoke. You'll notice that black reflects the more negative feelings of fear and loneliness while yellow usually brings at positive feelings and associations. Red has a tendency to be both negative and positive as it conjures up ideas of death and love. Have students discuss ideas of why the community in the novel is devoid of colors. This activity helps them understand the power of colors and the emotions that they can bring to a person. Some of these emotions are unheard of in "the community".

Activity 12: The World in Black and White
As a class, students will make a list of things that are in Jonas’s world that can be capture on film and are colorful.

Students will take pictures of these things around the school (with some sort of common theme ex. people, living objects, school objects, food, blue, red, green, etc. and they will be developed in black and white.

Students will complete a writing assignment based on the pictures.  They must introduce their photos and why they chose them, why they are beautiful, etc. as if they are writing for a magazine and they must write a creative and informative caption for each photo.  They must find a creative way to present their photo spread (assignment and rubric attached).

Activity 13: Plan of Escape

Partners will design a plan of escape from the community. They will map out a physical map and describe what they might take with them, what time they would leave, and any other pertinent information (before ch.21).  Build a list of requirements and form a rubric as a class.

Activity 14: Poems for Two Voices

Tell the students that they will be expressing their ideas about the two communities by writing poems for two voices (or "two-voice poems" if you prefer).

Model the two-voice poem style by reading one Paul Fleischman's poems (You will need a partner, or you could invite two students to practice reading the poems in advance so they can demonstrate the technique for reading them.). Then, divide the class in half, one half reading each “voice.” Students can also practice in pairs. 
• "Honeybees" (Joyful Noise, 29-3 1) This poem shares the perspectives of a worker bee and a queen bee on "bee hood."

Briefly review what the students have talked about regarding The Giver community and their own community, and explain that they will be writing two-voice poems with a partner, expressing differences between the two communities.  You may want to model a few lines of a poem as an example. Here are a few lines written by Laura and Anna as a model for their students. Notice that phrases on the same line are read together. Lines alone on the left or right are read independently:
Living in my community
I have many choices

I choose my job

Families in my community

Can be two, three, four, or more people.
Living in my community
I have very few choices

I am given an Assignment

Families in my community

Always have four people.
Some ideas for students to develop might be living in the community, family life, jobs, or being a particular age. Partners can brainstorm ideas to build their poems.

Another class period is advised for further drafts and a final copy. Partners will read their poems to the class.

Activity 15: Final Project

Students will have time in class to complete their final project and present it to the class.  This should not be worked on at home if possible to prevent cheating and plagiarism.  (See attached assignment and rubric.)



	INSTRUCTIONAL MATERIALS AND RESOURCES

	- Novels, computers, teacher rules, symbol PowerPoint, role-play name cards, songs, colored paper, markers, cameras, supplies to make final projects, 

- Copies of comprehension questions, cartoon characterization worksheet, characterization charts, assignments and rubrics.


At the end of the unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed: 85%
REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
At the beginning of the unit I also included a power point presentation to explain what the idea of utopia is as a background for the novel.  We did not do the webquest as we did not have access to the computer lab; however the concepts were incorporated into class discussions.  Students were encouraged to read some reading at home.  As part of this, they worked in groups to read and understand and then teach one chapter of the book.  This project was very successful, in that students were more responsible for their own learning.  The students also had positive feedback about the assignment, saying that they understood those chapters better.  In teaching this unit in the future, I would include more activities to help students practice with the vocabulary of the novel.  

I also decided to incorporate the movie, The Village, to help students focus on the themes of the novel.  Though the movie is not identical, it shares many themes and the structure of the community is very similar to that of The Giver.  It helped students understand the characters and their motivations.  
We did not have time to do the activity on conformity or plan of escape.  In the future, it would be beneficial to try to incorporate these as the activity about conformity deals with a large theme in the novel and the activity would help clarify this for the students.  The plan of escape activity, was not necessary for the students to understand the book; however, it would have been a good way to incorporate another form of communication (i.e. Maps).  

We did not have time to focus on the other photo and poetry activities, but I incorporated them as options for the final project.  This was more beneficial because students were able to work with their strengths to demonstrate what they learned about the novel.
