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Name / Theme or Unit: Understanding and Responding to Literature

Time Frame: 4-5 weeks

Submitted by: Cory Cottingim

	OVERVIEW : Students will understand how characters and events contribute to the outcome and themes of stories.  They will practice relating the stories and characters to their own lives in order to effectively respond to the literature.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 

Reading:

1.2.3 Analyze text that uses the cause-and-effect organizational pattern. 

1.2.4 Identify and trace the development of an author's argument, point of view, or perspective in text. 

1.3.3 Analyze characterization as delineated through a character's thoughts, words, speech patterns, and actions; the narrator's description; and the thoughts, words, and actions of other characters. 

1.3.4 Identify and analyze recurring themes across works (e.g., the value of bravery, loyalty, and friendship; the effects of loneliness). 

1.3.5 Contrast points of view (e.g., first and third person, limited and omniscient, subjective and objective) in narrative text and explain how they affect the overall theme of the work. 

Writing:

2.1.3 Use strategies of note taking, outlining, and summarizing to impose structure on composition drafts. 

2.2.1 Write fictional or autobiographical narratives: 

a. Develop a standard plot line (having a beginning, conflict, rising action, climax, and denouement) and point of view. 

b. Develop complex major and minor characters and a definite setting. 

c. Use a range of appropriate strategies (e.g., dialogue; suspense; naming of specific narrative action, including movement, gestures, and expressions). 

2.2.2 Write responses to literature: a. Develop interpretations exhibiting careful reading, understanding, and insight b. Organize interpretations around several clear ideas, premises, or images from the literary work. c. Justify interpretations through sustained use of examples and textual evidence.    

Language Conventions:

3.2 Identify and use infinitives and participles and make clear references between pronouns and antecedents. 

3.6 Use correct capitalization 

Listening and Speaking:

4.1.2 Determine the speaker's attitude toward the subject. 

4.1.4 Organize information to achieve particular purposes and to appeal to the background and interests of the audience. 

4.1.5 Arrange supporting details, reasons, descriptions, and examples effectively and persuasively in relation to the audience. 

4.1.6 Use speaking techniques, including voice modulation, inflection, tempo, enunciation, and eye contact, for effective presentations. 

4.1.7 Provide constructive feedback to speakers concerning the coherence and logic of a speech's content and delivery and its overall impact upon the listener. 

4.2.4 Deliver persuasive presentations: a. State a clear position or perspective in support of an argument or proposal. b. Describe the points in support of the argument and employ well-articulated evidence. 

School-wide Goals:

Learning- to- learn skills

1. Students use what they already know to acquire new knowledge, develop new skills, and expand understanding.

Communication skills

1. Students communicate with clarity, purpose and understanding of audience in both Spanish and English.

2. Students integrate the use of a variety of communication forms and use a wide range of communication skills

Social and emotional development 

1. Students work with others in a variety of situations to set and achieve goals and establish productive relationships based on respect, tolerance and solidarity.

2. Students manage and evaluate their behavior as group members.

3. Students manage disagreement and conflict in a peaceful and constructive manner and act in favor of well-being.

	Essential questions:

1. How can you relate or respond to literature and why is this important?

2. What are characters given specific attributes by the author?


	Expected language:

1. High Frequency Academic Words: e.g. analyze, identify, and determine.

2. Specialized Words: character

3. Language patterns: explain, infer, analyze, predict, compare and contrast, cause and effect.



	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Assessments are included with the associated learning activities.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Activity 1: What’s in A Name?

Students will be asked to find out from their family why they were given their names and to share it with the class the following day.  They must also research what their names mean (this can be found on the internet).  Is your name an accurate representation of who you are?

They will read “Names/Nombres” on p. 263 in the textbook and then discuss the interpretation questions on p. 267:

1. How has the story affected your ideas about names?

2. How does Julia picture the people who mispronounce her name?

3. As a teenager, why does Julia want to be called Judy?  How do you think her attitude has changed since then?

4. Why do you think the writer chooses Julia Alvarez as the name she will be known by?

5. Why do you think the writer gave this piece the TITLE “Names/Nombres” instead of just “Names” or just “Nombres”?  What connection can you see between this title and Alverez’s comment about being “on the border between the two worlds”?

6. What would you say is the MAIN IDEA of “Names/Nombres”? List three significant details or quotations from the story that you think back up the main idea.

7. Is this essay SUBJECTIVE or OBJECTIVE?  How do you know?

Read “What’s Really in a Name?” on p. 233 in the textbook and then use the list of famous people who have changed their names and have them try to guess who they are and have them think about why they changed their names. Have the students create a name for themselves as if they were going to change it.

http://www.famousnamechanges.net/
http://www.brighternaming.com/Hollywood_Name_Changes.html
Hollywood / Celebrity Name

Given Birth Name

Birthplace

Lady Gaga

Stefani Joanne Angelina Germanotta

New York City, NY

Snoop Dog

Cordozar Calvin Broadus

Long Beach, California

Alice Cooper

Vincent Damon Furnier

Allen Park, Michigan

Cat Stevens - Now --> Yusuf Islam 

Steven Demetre Georgiou

London, England

Miley Cyrus 

Destiny Hope Cyrus 

Nashville, Tennessee

Woody Allen 

Allen Stewart Konigsberg

Brooklyn, New York

John Wayne 

Marrion Morrison 

Winterset, Iowa

Tom Jones 

Thomas Jones Woodward

Pontypridd, Wales

Cary Grant 

Archibald Alec Leach 

Bristol, England

Lauren Bacall 

Betty Joan Perske

New York City, NY

Audrey Hepburn 

Edda Van Heemstra Hepburn

Ixelles, Belgium

Tiger Woods 

Elridge Tiger Woods

Cypress, California

Fred Astaire 

Frederick Austerlitz

Omaha, Nebraska

Richard Burton 

Richard Walter Jenkins Jr.

Pontrhydyfen, Wales

Marilyn Monroe 

Norma Jean Baker

Los Angeles, California

Charles Bronson 

Charles Buchinsky 

Ehrenfeld, Pennsylvania

Queen Latifah 

Dana Elaine Owens 

Newark, New Jersey

Bob Hope 

Leslie Townes Hope

Eltham, London, England

Ringo Starr

Richard Starkey

Dingle, Liverpool, England

Rodney Dangerfield

Jack Roy

Babylong, NY

Kid Rock

Robert (Bob) James Ritchie

Romeo, Michigan

Larry King

Lawrence Zeiger

Brooklyn, NY

Greta Garbo 

Greta Gustafsson

Stockholm, Sweden

Madonna

Madonna Louise Veronica Ciccone

Bay City, Michigan

Samuel Goldwyn

Samuel Goldfish 

Warsaw, Poland

Lewis Carroll 

Rev. Charles Lutwidge Dodgson 

Daresbury, Cheshire, UK

Carmen Electra

Tara Leigh Patrick

Sharonville, Ohio

Stewart Granger

James Leblanche Stewart

London, England

Ludacris

Christopher Brian Bridges

Champaign, Illinois

Ice Cube

O'Shea Jackson

Los Angeles, California

The Rock

Dwayne Douglas Johnson

Hayward, California

Gene Simmons (of KISS)

Chaim Witz

Haifa, Israel

Anne Rice (author)

Howard Allen OBrien

New Orleans, Louisiana

David Bowie

David Jones

Brixton, London, UK

John Le Carre

David John Moore Cornwell

Poole, Dorset, UK

Mark Twain

Samuel Longhorne Clemens

Florida, Mo

Activity 2: Analyzing Text

Read “After 20 Years” on p. 225 in the textbook and have students complete the associated activity sheet on p. 129 in Interactive Reading.  Then discuss the answers to understand how point of view can affect how you understand and relate to a story.

Make sure students have a basic understanding of the various types of point of view.

Activity 3: Characterization

Show the students the Characterization Powerpoint.  Make sure they have the appropriate notes.

Read “Duffy’s Jacket” on p. 6 of the textbook and tie this in with characterization.

Have students “characterize” themselves.  They must create a Venn Diagram depicting the perfect them, the real them and the really flawed them to see if they can understand the idea of compare and contrast.  They can draw pictures with it if they want. (It might be useful to do this with Duffy first.)  They should draw on the important character information from the powerpoint (ex. Motivations, conflicts, point of view) when completing this activity.  They will create a poster, with their name as the focal point and draw anything that shows them as a character.  They will write about their posters on the back, explaining what they drew and explaining what sort of character they would be.

Activity 4: Bring in the Senses

Read “User Friendly” on p. 187 of the textbook.  Students will work on the cause and effect chart on p. 94 of Interactive Reading.  Talk about sensory details (extra notes and resources in the Sensory Folder) and incorporate these into the chart wherever possible.  

Writing activity: In this story a computer falls in love with its owner.  How do you feel about your computer (or any mechanical object that plays a part in your life)?  Write a paragraph about the way you feel about this object.  How does it affect your life?  If you could give the object of your affection a name, what would it be?  Give your paragraph an interesting title.

Alternative Activity: Read the story of the line and the dot and have students write a sensory love story between 2 other inanimate objects that they pick out of a hat.  The story must include all of the elements of plot and must include details of all of the senses.

Activity 5: Dragons 

Read “The Smallest Dragonboy” on p. 119 of the textbook, but break it up with the following activities:

Have students practice summarizing by dividing a piece of paper into 4 or 6 squares and have students write a summary from whatever was read that day so that it fits in the square.

Spend one day in the computer lab where student can research dragons and create their own, incorporating what they have already learned about character, names and senses.  http://www.draconian.com/home/frameset.htm.  Read “Here Be Dragons” on p. 137 of the textbook as well and complete the Venn Diagram on p. 139.

Students can create another character for themselves so that they can be a part of the story.  Have them keep reading logs of what is happening in the story as if they are a part of it or observing it.  This would be good to do as a warm up activity, having them write about what you read about the previous day.  Students could get together with a partner and see if their accounts are different from one another’s because of the character they have created for themselves.

You could show part of the movie “How to Train a Dragon” and compare the dragons from the movie to those in the story.

The students can create a quest and map out where they would take an adventure in the world today and label the places they would stop and why.  Have them do one as their character in the Dragonboy story in that time, and then as themselves today.

Activity 6: Character and Voice

Read Sir Gawain and the Loathly Lady.  Discuss the characters and what you know about them.  Once the students understand it, break it into parts and have students present it in groups.  They must give the characters appropriate voices and actions as they present it.  They will be marked on their presentation skills (participation, volume, clarity, pronunciation, and portrayal of character.  They can also get marked as a group on their preparedness).

Activity 7: Journal

Each Friday, the students will be asked to respond to a writing prompt posted at the beginning of class in the section of their binder labelled Journal. The responses will be graded weekly to provide feedback on student writing skills.

Activitiy 8: Music Time

As a reward for good student behavior for the week, students will be allowed to submit suggestions of English language songs to be used in a Friday activity.  The teacher will select songs that are appropriate to the level of English and maturity of the students.  Song lyrics will be projected on the board and students asked to fill in several blanks. This activity will only be conducted as a reward for good class behavior during the week.

	INSTRUCTIONAL MATERIALS AND RESOURCES

	Textbooks, Interactive Readers and photocopies, computers, How to Train a Dragon, notes and powerpoints on characterization and sensory details.


At the end of the unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed: 95%  We covered everything except "The Smallest Dragonboy"  because the story is very long and it is difficult to motivate the students to read this story.
REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.

Overall, this unit went really well.  Students seemed to learn the expectations and were interested in most of the material.  Next time I would try to have them do a bit more idependent reading towards the end of the unit, usually with stories in the Interactive Reading textbook, so that they can start practicing reading on their own more for class
	[image: image2.jpg]



	GI SCHOOL
	SGC-GI- F77

	
	UNIT PLAN

2011 -2012
	v. 03

	
	
	August 2010


Subject (s): English                                            
Grade: 7                  Term: 1
Name / Theme or Unit: Myths and Legends 
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Submitted by: Pamela Goslin 

	OVERVIEW : Students will examine the elements of a short story that they have already studied and apply it to a slightly different style of writing.  They will understand the role that tradition plays in some forms of writing.  Students will also study different ways of presenting these stories: writing, illustrations, comics/graphic novels, graphic organizers etc.  Students will practice using context clues to understand meaning.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Unit Objectives:

The student will be able to:

· Identify the characteristics of a myth/legend/folktale etc.

· Present these stories in a variety of forms

· Use context clues to understand the meaning of texts and words
Content Standards and Benchmarks : 

Reading:

1.3.1 Articulate the expressed purposes and characteristics of different forms of prose (e.g., short story, novel, novella, essay).

1.3.2 Identify events that advance the plot and determine how each event explains past or present action(s) or foreshadows future action(s). 

1.3.4 Identify and analyze recurring themes across works (e.g., the value of bravery, loyalty, and friendship; the effects of loneliness). 

Writing:

2.1.1 Create an organizational structure that balances all aspects of the composition and uses effective transitions between sentences to unify important ideas. 

2.1.7 Revise writing to improve organization and word choice after checking the logic of the ideas and the precision of the vocabulary. 

2.2.1 Write fictional or autobiographical narratives 

Language Conventions:

Use capital letters and punctuation properly.  

Use verbs correctly.

Listening and Speaking:

4.1.2 Determine the speaker's attitude toward the subject 

4.1.6 Use speaking techniques, including voice modulation, inflection, tempo, enunciation, and eye contact, for effective presentations. 

4.1.8 Analyze the effect on the viewer of images, text, and sound in electronic journalism; identify the techniques used to achieve the effects in each instance studied. 

4.2.1 Deliver narrative presentations 
School-Wide Goals

Learning- to- learn skills

Students use what they already know to acquire new knowledge, develop new skills, and expand understanding.

Communication skills

Students integrate the use of a variety of communication forms and use a wide range of communication skills.
Students recognize, analyze and evaluate various forms of communication.
Students develop an appreciation and knowledge of art and express themselves through artistic activities.

Personal and social responsibility

Students take responsibility for personal actions and act ethically (e.g. demonstrate honesty fairness, integrity).
Students demonstrate empathy, respect and tolerance for others, understand, and appreciate the diversity and interdependence of all people and cultures.
Students demonstrate pride in their cultural heritage and in Colombia.
   

	Essential questions:
1. What is a myth/legend/folktale and what is their purpose?

2. In what different ways can people share these stories?

	Expected language:

1. High Frequency Academic Words: compare, analyze, identify, determine.
2. Specialized Words: myth, legend, fable, folktale, tradition.
3. Language patters: compare and contrast; explain.

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	1. All assessment is included in learning activities.


	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Activity 1: Myths of Colombia

Ask students to share any myths or legends that they know about Colombia.  Remind them that they can reference the ones at the Parque de Café.

Show the students a powerpoint about Colombian myths/legends. 
Activity 2: Importance of Characters (Names and Animals)

Ask students why their parents gave them their names – is there meaning behind them?

Have the students think before reading the meaning of the names of the two characters (Echo and Narcissus) and draw out a picture of what they are expecting.  They may have to use a dictionary for help.  Then read the story (p.203 textbook) and see how close they were.

Assessment: Exit card.  Have students answer the following questions:

What is the lesson of this myth? 

Why are the characters’ names important and how they help teach the lesson of the myth?

Discuss stereotypical characteristics of certain animals (ex. Snakes, owls, lions, monkeys, crocodiles etc.)

Read “The Monkey and the Crocodile” (p. 41 Interactive Reading).  Discuss the lesson of the story and the animals’ characters.  Make predictions about how characters will act based on the stereotypes discussed. 

Activity 3: Graphic Novel 

Read “The Twelve Tasks of Heracles” (p.98 Interactive Reading).  Practice inferring information as you read.

Have students create a graphic novel/comic book of themselves facing 12 tasks.  They have to decide who has assigned them these tasks in order to know what direction to take. (Alvaro Uribe - the president, their mom, Arnold Swartzenagger, Juanes, their friend, etc.)  

Assessment: Rubric is attached.

Activity 4: Oral Tradition

Have some students tell a story about what they did on the weekend without writing anything down.  Then discuss why people tell stories and why they might not write them down.  Talk about some specific cultures that are based on oral tradition (native cultures).  Explain why many of these stories have eventually been written down.

Read “The Elephant’s Child” (p. 23 Interactive Reading) while students just listen.  

Assessment:

As they are listening (and after the story) have students answer these questions:

1. What words or clues tell you that this story is meant to be told instead of read?

2. What is this story about?

3. What is the lesson in this story?

4. What does the Elephant’s Child do at the end of the story? Why is this funny?

5. Would you prefer to listen to or read this story? Why?

Listen to and watch the oral stories (video clips included) and discuss them with students using similar questions to those above.

Activity 5: Lessons behind the stories

As a class read the mosquito folktale (attached, with a slideshow of the animal pictures).  Ask students what the purpose of this story is.  What is the lesson?

Break the students into 7 groups.  Each group will be given a fable handout (attached) on which they need to use a dictionary to define the words at the bottom to help them understand the story.  Then they need to determine the lesson of their fables.  

Assessment: They will present their fables and the lessons to the class, making sure to explain their decision.

Extension Activity: Write Your Own

Students will write their own myth, legend or folktale based on animals.  See the attached assignment sheet.  Students should take into consideration what we have studied so far (i.e. Importance of names, characters, lessons, etc.)

For more ideas and examples read;

· Phaethon (p.116 Interactive Reading)

· Loo-Wit, the Fire-Keeper (p. 211 Interactive Reading)

Alternative Assessment:

Read “Loo-Wit, the Fire-Keeper” (p. 211 Interactive Reading) and have students complete the “Myth-Reformulation Outline” (p. 217 Interactive Reader) and write a newspaper article based on the myth.  They will be assessed on the outline and using the writing rubric.



	INSTRUCTIONAL MATERIALS AND RESOURCES

	-Interactive Readers, Powerpoints, Copies of Fables, Textbooks, Paper for Graphic Novels, videos of oral tradition


At the end of the unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed : 90%  We completed everything except the extension activity.
REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.

I would try to incorporate more speaking into this unit.  Students worked really well in groups and it would be beneficial to include some kind of group presentation to give students an opportunity to work with groups more, while practicing their presentation skills.

I would also include more King Arthur legends.  Students were really interested in this topic when it was mentioned and when we read a story in the previous unit.  Both textbooks in this course have multiple stories and/or poems about this topic that would be easy to include.

