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Time Frame: ~1 week
Submitted by: Daniel Olsen

	OVERVIEW : Students will learn about what characterizes a universal theme, and see how it is revealed in a variety of genres. They will make a connection to their local history reading the story “And of Clay Are We Created” and its accompanying news article. Then they will analyze how two genres of writing deal with the same event in different ways and for different purposes, but touch on similar themes. Finally, they will write their own example of a third genre with an altogether different style and purpose, and touch on this same theme.  

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 
10.1. Be able to distinguish the differences between and when to use specifically literal versus figurative language.

10. 9 Compare and contrast the presentation of a similar theme or topic across genres to explain how the selection of genre shapes the theme or topic; use current events issue

10.16 Analyze the way in which a work of literature is related to the themes and issues of its time period. (e.g. From Clay We Were Created)

10.17 Develop a main idea or premise that conveys a clear and distinctive perspective on a subject and maintain a consistent tone and focus throughout the piece of writing.

10.18 Use more descriptive language, action verbs, sensory details, and modifiers in the correct places; vary language and word usage

10.36 Use varied levels, patterns, and types of language to achieve intended effects and aid comprehension.    

	Essential questions:
1. What is the difference between a theme and a topic?

2. What is a universal theme?

3. What are the generic characteristics of a news article, a short story, and a poem?

4. How does an author’s purpose shape his or her choice of genre?

	Expected language:
theme, genre, style, inform, entertain, author's purpose or intention, word choice and diction, imagery, emotionally-charged language, objective style, 


	STAGE 2 – ASSESSMENT EVIDENCE
List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	
“And Of Clay Are We Created” Textbook Questions (#1-10 p. 270)
Armero Poem Assignment  (attached)


	STAGE 3 – LEARNING ACTIVITIES
Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	
Students will start with a discussion about the Armero tragedy and their personal connections to it. We will then view an introductory power point (attached) reviewing the concept of theme and how it relates to purpose. 

Before reading the story, the students will view a short clip of some of the footage from the disaster http://www.youtube.com/watch?v=nN87PbaQz2I&feature=related
to give them a visual sense of the physical setting of the story.

Students will read the story “And of Clay Are We Created,” (in textbook) paying special attention to the emotional transformation of the characters and the use of figurative language to illicit emotional response from the reader. After the story, the students will discuss what the possible themes could be, and then read the accompanying news article describing the events. The students will have pauses to ensure comprehension, and to discuss the differences in language, style, and apparent purpose between the article and the story. Finally, the students will complete the questions at the end of the two readings to review the plot and write a comparison paragraph between the two (in textbook p. 270)

To apply the concepts in their writing, students will then review the concept of genre in a handout and compose a poem about the Armero Tragedy (attached). The poem will have the same theme and topic as the other two readings, but the purpose (to make the readers have an emotional response) will be different. Through sharing their work in class and receiving help from the teacher, the students will write poetry in a set pattern of rhythm and rhyme.


	INSTRUCTIONAL MATERIALS AND RESOURCES

	Assorted web images and videos
Holt Language and Literature Text: And of Clay are We Created, Ill-Equipped Rescuers Dig Out Volcano Victims
Teacher Created Resources



At the end of  unit:
CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed _____

REFLECTIONS: 
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Subject (s): English                                         Grade: 10                 Term:  2
Name / Theme or Unit: Irony, Evaluating Arguments, Persuasive Speech Writing, Verb Forms
Time Frame: 3 weeks
Submitted by: Daniel Olsen

	OVERVIEW : Students will learn about the different kinds of irony and their use by authors to make stories more exciting, insightful and unpredictable. Students will then learn about the various techniques used by writers and to set a particular tone and convince an audience of their claim. After evaluating an article, students will use these same techniques themselves in composing, practicing and delivering a persuasive speech.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 
10.2. Understand and use correctly positive and negative connotations in the English language.

10.6 Evaluate the credibility of an author's argument or defense of a claim by critiquing the information given
10.14 Have a basic understanding of the impact of ambiguities, subtleties, contradictions, ironies, and incongruities in a text.
10.22 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium 

10.23 Support statements and claims with anecdotes, descriptions, facts and statistics, and specific examples

10.45 Develop and teach constructive criticism skills in the areas of peer and self evaluation.  

10.47 Choose appropriate techniques for developing the introduction and conclusion (e.g., by using literary quotations, anecdotes, references to authoritative sources).

10.48 Produce concise or general (depending on the presentation) notes or plan of action (graphic organizer) for reference during an oral presentation

10.49 Analyze various occasions and the interests of the audience and choose effective verbal and nonverbal techniques (e.g., voice, gestures, eye contact) that are most valuable in the situation; practice and apply the techniques

10.50 Analyze political or social documents to identify the main ideas and purpose of the original authors and understand what makes them memorable. 

10.52 Evaluate a  dramatic presentation and critique the techniques used; offer suggestions for improvement; be able to identify and determine quality of a presentation because of the elements used  

10.56 Deliver oral responses to literature that show an understanding of the main idea and purpose of the author

10.57 Clarify and defend positions with precise and relevant evidence, including facts, expert opinions, quotations, expressions of commonly accepted beliefs, and logical reasoning.

10.59. Read with a rhythm, flow, and meter that sounds like everyday speech

	Essential questions:
1. What are the different kinds of Irony?

2. How is Irony used to add depth, complexity and unpredictability to stories?

3. How do we evaluate the claim of an author through analysis of their different appeals and their particular tone?

4. How can we construct an argument that is convincing and appealing to an audience?

5. What verbal and non-verbal techniques make for an effectively delivered speech?

6. How do we use verbs correctly in sentences?

	Expected language:
Situational, verbal and dramatic irony,
Evaluation, claim, tone, logical appeals, emotional appeals, anecdotes, loaded words, facts, statistics, expert opinions, reasoning, bias, attention-grabbing introduction, call to action, verbal and non-verbal techniques, volume, body language, eye-contact, pauses, pacing, verb agreement, verb tense, present, simple past, past participle, regular and irregular verbs


	STAGE 2 – ASSESSMENT EVIDENCE
List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Verb Forms
Verb Conventions Worksheets (attached)

Irony
In-class irony examples (presented)
Oral assessment, individual student reading of “Lamb to the Slaughter”
“Lamb to the Slaughter” irony worksheet (attached)

Evaluating Arguments
½ page Mini-argument with one emotional and one logical appeal
Argument evaluation chart for 2 articles read (attached)
Evaluating arguments test

Speech
Speech Brainstorming worksheet (attached)
Student peer feedback comments 
Speech presentations (assignment sheet attached)


	STAGE 3 – LEARNING ACTIVITIES
Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Notes / activities on irony
Read lamb to slaughter + discussion
Read articles making arguments.
Test on Eval arguments
Persuasive speeches using argument techniques.

Verb Forms
Students will watch a short Schoolhouse Rock Grammar Video (attached) on verbs, reviewing their role in sentence structure. Students will then receive an irregular verb list handout (attached) and use it to do the worksheets as a class on the board every other day as a warm up. The teacher will give brief explanations for each sheet and the skill being practiced.  

Irony
Students will begin by viewing some slides of ironic jokes or situations and they will analyze as a class what exactly makes each of these slides humourous and unpredictable, hopefully leading toward realizing it is a contrast between what is expected, and what actually occurs. Students will then take some notes on the three types of irony, dramatic, situational and verbal, with example pictures from the teacher. Pairs of students will be assigned to draw example pictures of each kind of irony,  and show them to the class (or have collected by the teacher for marking, depending on time). 

Students will then read “Lamb to the Slaughter.” The teacher will begin by giving a brief introduction to the stereotypical American housewife of the 1950s and all the expectations placed on this kind of character. Students will hopefully be able to predict that the irony of the story will be about playing with this expectation. Students will take turns reading the story and they will receive an oral mark. After the story, students will complete a worksheet and questions from the board piecing together the main ironic thread of the story plot.

Evaluating Arguments
Next, students will view a power point on evaluating arguments and the use of emotional and logical appeals by authors to convince readers of a claim. Students will also discuss examples of bias and ways to evaluate the author’s tone. After seeing and discussing several examples of different kinds of appeals, students will select from a short list of topics given by the teacher (ex, the Harry Potter movies are good or bad, the legal drinking age should be lowered, etc.)  and write a brief ½ page pro or con argument for a particular issue. They will be required to include at least one emotional appeal (loaded word or anecdote) and one logical appeal (fact or statistic). Students will be allowed to invent a phony statistic for this exercise only. 

As a class with explanations and help from the teacher, the students will then read the 2 articles “If Decency Doesn’t, Law Should Make Us Samaritans” and “Good Samaritans U.S.A. Are Afraid to Act,” and apply their knowledge to an evaluation of the two opposing arguments presented. They will complete an argument evaluation chart on each (attached).

Finally, students will take a test on evaluating arguments (attached) where they will be given two short articles with opposing views on an issue (paper photocopy of article is in the cupboard) and be asked to apply the learned skills.

Speeches
Students will view a power point about speech writing, and the use of verbal and non-verbal techniques. They will make a connection to the argumentative techniques that they just learned about. They will then be shown their speech assignment and the rubric break down of their mark (attached). 

After this, students will begin brainstorming topics for their speeches. Using the speech brainstorming sheet (attached), the list of suggestions posted on the board by the teacher (attached) and the help of a partner, they will brainstorm and take a few notes on 4 possible persuasive speech theses. For each topic, they will have to write an opinion, a few possible things they could say, and at least one shocking or otherwise interesting statement or question they could begin their speech with to get the audience’s attention. Once the students have a skeleton of 4 different speeches, they will choose one and write a more detailed outline of it on the reverse side of the sheet. No two students will be allowed to present the same opinion on an issue, but they will be allowed to present opposing points of view on the same issue. The student who has completed their brainstorm of the 4 different speeches first will have first claim to the topic. 

Students will then be shown a series of short video clips of various speeches from student competitions (attached), movies, senatorial proceedings, etc. and identify and analyze the various introduction techniques used by the speakers. They will be given a worksheet with the text of some speech introductions and identify the verbal techniques used. (attached)

Students will be given time in the computer lab if time permits for researching a few facts or statistics for the speech. Alternatively, the students can be allowed to do this research at home if they include their source in their notes. With their notes completed, students will write their speeches individually in class, and will be given flashcards to transfer the speech into note form if desired. 

For one class, students will have a chance to receive feedback from their classmates. In changing pairs, all students will be required to listen to at least 5 different speeches and deliver their speech at least 4 different times. They will collect specific comments from their peers about their verbal and non-verbal techniques and will use the feedback to try and read and improve with each performance.

Finally, the students will deliver their speeches to the class. In between speeches if time permits, the class will be allowed a few minutes to ask questions and offer opinions agreeing or disagreeing with those of the speaker.



	INSTRUCTIONAL MATERIALS AND RESOURCES

	Assorted web images, videos and MP3s
Example videos of Speech introductions
Holt Language and Literature Text: Lamb to the Slaughter, 2 articles on Good Sam Laws
Holt Textbook PDF Worksheets
Teacher Created Resources



At the end of  unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ____

REFLECTIONS:
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Subject (s): English                                         Grade: 10                 Term:  2
Name / Theme or Unit: Poetry
Time Frame: 2 weeks
Submitted by: Daniel Olsen

	OVERVIEW : Students will learn about the elements of poetry and how authors use these to play with language and create meaning. They will use this knowledge in an analysis of a selection of poems from the text and outside sources. They will then use these elements to compose an assortment of poems themselves.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 
10.1. Be able to distinguish the differences between and when to use specifically literal versus figurative language.

10.2. Understand and use correctly positive and negative connotations in the English language.

10.13 Recognize and identify figurative language, imagery, allegory, and symbolism in various literary text.

10.18 Use more descriptive language, action verbs, sensory details, and modifiers in the correct places; vary language and word usage
10.28 Effectively use literary elements in narrative writing such as plot, voice, literary devices, and tone.
10.36 Use varied levels, patterns, and types of language to achieve intended effects and aid comprehension.

10.45 Develop and teach constructive criticism skills in the areas of peer and self evaluation.

10.49 Analyze various occasions and the interests of the audience and choose effective verbal and nonverbal techniques (e.g., voice, gestures, eye contact) that are most valuable in the situation; practice and apply the techniques

10.59. Read with a rhythm, flow, and meter that sounds like everyday speech
    

	Essential questions:
1. What is imagery and how does it affect our experience of a poem? 

2. What is figurative language? What makes it a powerful way to convey meaning?

3. How do poets use the sound of language to enhance their poetry?

4. How can we analyze the structure and rhyme scheme of poems to guess at its meaning?

5. How can poetic elements be used effectively to write interesting and meaningful poetry?
	Expected language:
Literal and Figurative Language, metaphor, simile, personification, imagery, sensory language, image, onomatopoeia, rhyme, rhyme scheme, rhythm, alliteration, ode, sonnet, line, stanza


	STAGE 2 – ASSESSMENT EVIDENCE
List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Poetic terms definition sheet (attached) for completion marks and use in the test
5 sense sentences and mini-presentation – marked on quality of sensory description
Storm in the Mountains IR questions and picture assignment (attached)
Figurative Language group examples 
Figurative Language examples taken from poem readings
Ode to an everyday object (attached)
Alliteration mini-poem pair presentation. (attached)
Noisy Scene Poem 


	STAGE 3 – LEARNING ACTIVITIES
Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Imagery
Students will begin with a short presentation that they will write and present in one class. Students will be given a handout (photocopies in the cupboard) with a list of descriptive sensory words divided by the sense they pertain to. Using this list to help them, students will each write 5 sentences about an experience they had over the Christmas vacation, each one focused on a particular sense with as many descriptive adjectives as possible. They will then choose the best one to read to the class and the other students will guess which sense is being described. The student then will have 30 seconds or so to relate to the class the experience that the sentence is about. 

Students will be given a notesheet of the poetic devices for them to learn throughout the course of the unit (attached) with the definitions and examples left blank. Their completed sheet will be allowed in the Test at the end to encourage them to take notes and write copious examples. The students will then view a power point on imagery and the use of sensory language (attached). They will make the distinction between the word “picture” (related to sight only) and “image” (related to any of the 5 senses). Next, students will read the prose poem “A Storm in the Mountains” in the Interactive Reader and do the questions at the end. They will be assigned to draw a picture of the scene described in the poem, and be creative in representing the images created by the author (eg. the lightening as the arrows of an army, the trees like black mountains, etc.).

Figurative Language
Next, students will learn take notes (power point attached) and fill in the definitions for 3 types of figurative language (metaphor, simile, personification). In groups of 2 or 3,  students will create several examples of similes and metaphors using objects found in the classroom and individuals in the class. Eg. (Santiago is like a filing cabinet, strong, silent and cold, but full of ideas and information, etc.). Each group will choose their best metaphor and then draw it on the board with a picture of the person, and the object, and a point form list of qualities that are shared by both. Students will discuss the meaningfulness and power of such language in describing things.  

Students will read 3 poems related to figurative language: “Dreams” (from the Interactive Reader), “Heart! We will forget him!” (from the text), “Smile” (text attached, with mp3 version of song), and “Ode to my Socks,” (from the text). For each poem, students will be asked to discuss as a class and write down every example of simile, metaphor, and personification they find. The list of examples will be collected for a completion mark. 

Students will then write an Ode of their own (assignment attached) along the line of one of Nerudas. They will choose a common object in their life, write a poem addressing the object as if it were a person (personification) and describing it’s virtues using metaphors and similes.

Sound Elements
Students will view one last power point on sound elements in poetry, including rhyme, rhythm, and alliteration, and onomatopoeia. Students will practice writing down rhyme scheme for several poem examples in the power point. In groups of two, students will be given an initial consonant sound (eg. “ch,” “b” “n” etc.), and write a 4 line poem that rhymes in an abba pattern and contains as much alliteration using their consonant sound as possible (assignment attached). Students will read their poem together at the front of the class and the other students will give informal feedback about their presentation. 

Afterwards, the class will watch and sing along to a Youtube video of “Old McDonald had a Farm” http://www.youtube.com/watch?v=7_mol6B9z00 and identify the onomatopoeias. The class will then brainstorm a list of onomatopoeias and shout them out randomly at the teacher, who will attempt to write them all down on the board. Students will copy a selection of them for their definitions sheet.

Students will then read “Jazz Fantasia” in the textbook. To prepare the students, the teacher will draw 3 instruments on the board with labels: a banjo, a saxophone, and a drum kit. The teacher will then play 3 clips of jazz music for the students to listen to and they will be asked to identify the instrument that is prominent, and then come up with sound imagery adjectives from their list to describe the contrasting sounds of the different music. Clips:
Jazz Saxophone: Adam Carillo http://www.youtube.com/watch?v=KeTYxQkYfQw
Jazz Drumming: Modeski Martin and Wood http://www.youtube.com/watch?v=rgyHqJ4U1UE&feature=related
Jazz Banjo: Bela Fleck and the Flecktones http://www.youtube.com/watch?v=2Tq7Bm6IM-g&feature=related
Students will then listen to the teacher read the poem “Jazz Fantasia” noting the different sound effects and moods produced by the alliterations and onomatopoeias, (sometimes clanging, sometimes intensely rhythmic and violent, sometimes smooth and peaceful). Students will then practice reading the poem together in chorus repeating after the teacher, and finally read the poem in chorus together from beginning to end. 

Next, Students will write a noisy scene poem in pairs (assignment attached). The students will be given a choice of setting (jungle, restaurant kitchen, busy office, soccer match, factory, etc.), and they will write a poem containing onomatopoeias and alliterations describing the scene. The students will be given time to write the poem in class in pairs and more time to rehearse reading the poem out loudly with lots of emphasis on the sound effects used.

Poem Interpretation
Finally, students will read, with guidance and help from the teacher, “Shall I Compare Thee to a Summer’s Day?” in the textbook. The teacher will project the poem on the whiteboard and let the students work out the rhyme scheme as well as interpret each line and note the structure of the sonnet. Using a marker, the teacher will introduce the concept of glossing poems, or writing notes, definitions, and interpretive questions all over them to piece together their meaning. 

To conclude the unit, the students will write a test (attached) with several poems to analyze and poetic devices to identify and discuss. They will be allowed their notes sheet that they themselves completed in class.



	INSTRUCTIONAL MATERIALS AND RESOURCES

	Assorted web images, videos and MP3s
Holt Language and Literature Text: Assorted poem readings.
Teacher Created Resources



At the end of  unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed _____

REFLECTIONS: 
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