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	OVERVIEW: Katherine Paterson’s novel Bridge to Terabathia follows the relationship of fifth graders Jess Aarons and Leslie Burke as they meet and become friends. The book can be used as a means for students to understand and explore the value of friendship. In this lesson, which is most appropriate for use in fourth- through sixth-grade classrooms, students make predictions about the book and its main characters, complete character studies as part of an in-depth look at Jess and Leslie’s friendship, and relate the characters’ experiences to their own as they define friendship and identify ways to make and keep friends.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 

Reading/Literature (Comprehension, Strategies, Genre)

1.  Read for a variety of purposes in all content areas; expect reading to make sense, to answer questions or to stimulate ideas

2.  Generate and answer questions based on content of fiction and nonfiction texts 

3. infer explicit and or unstated main ideas based on information from text 

4. Read, identify, and compare characteristics of various genres:  novels 

5. Analyze character traits and actions to make inferences about motives or events in a story

21-Identify conflict in a story (i.e., internal/external, character, resolution) 

Reading (Vocabulary)

1. Expand vocabulary through reading, etymology, and the use of dictionaries and other references

2. explain relationships among words:  synonyms, antonyms, homophones, and multiple meanings 

3. Use context clues to identify unknown words while reading 

4. Use prefixes, root words, and suffixes to identify words

5. Use dictionaries, glossaries, thesauruses, electronic, and other resources to identify word meanings 

Reading Across the Curriculum

1. Identify messages and themes from books in all subject areas 

Writing (Strategies)

1. Produce writing (multi-paragraph, expository, persuasive, and technical) that establishes an organization structure appropriate to purpose, audience, context, and type of  composition 

2. Develop a clear topic with examples and details 

3. Establish voice through tone, word choice, rhetorical devices, and literary devices 

Writing (Spelling)

1. Apply high utility rules to draft spelling:  double final consonant, words ending in silent “e”, words ending in silent “y”, words with “ie” or “ei” vowel pairs, and plurals.

   

	Essential questions:

13-How are graphic organizers used to effectively synthesize information?

15-What are the characteristics of a novel?

17-How are character traits and actions used to make inferences about motives and events in a story?  

21-What is conflict?  Why is it important in a novel?  What the characteristics of internal and external conflict?  What is character conflict?  How is it identified?  How is the conflict resolved in the novel?

23- How is vocabulary expanded through reading and dictionary usage?

25-How are context clues used to identify unknown words while reading?

26- What is a root word?  What is a prefix?  What is a suffix?  How does the addition of a prefix or suffix change the meaning of a root word?

28-How are dictionaries, glossaries, thesauruses, electronic, and other resources used to identify work meanings?

43- What are some methods that an author uses to establish voice?

44-How are sentences combined and varied to match purpose and audience?

60- How does learning to spell words forever improve your writing? 

61-What are the high-utility rules for spelling? How do you apply these rules when writing?


	Expected language:

shebang, nauseatingly, muddled, pandemonium, hypocritical, consolation, deliberately, ominously, regally, exhilaration

vile, exiled, doubtful, crimson, regicide, speculation, fondling, vain, cautioned, reluctant, hostile, conspiring, emerging, sporadically, vanquished

anxiety, vaulted, liberated, relentlessly, accusation, retrieved, piteously, chaos, traitorous, predator, repentant, dread, despising, mourning, commend.

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks. 

	Assessment:

Two different assessments will be used with this unit.   Both assess factual information only. The first consists of 25 multiple choice questions, and the second provides 15 matching questions.  These can be given together or separately based on students’ abilities.

Reader Response Journal.  

A checklist can be generated and students can receive credit for completion of each entry.  A full check or a half credit can be given for each entry based on length and strength of the response.  A final rubric can only be designed after the reading is finished and just before the RRJ is due, for the definite number and topic of entries will be determined based on time constraints and discussion limitations.  In addition, students could select the one or two best entries which can be graded using the GCPS Writing Rubric.

Drawing of Terabithia – assess for its loyalty to the text and correct use of textual references

Letter to Burkes – assess for textual references and faithfulness to character

Vocabulary Quizzes – assess vocabulary knowledge with weekly quizzes

Predictions -- Check how well students are able to make predictions by having them refer to the “Bridge to Terabithia Predictions” sheets they made at the beginning of the unit. For each of the four predictions, ask for a show of hands from students who think they made a correct prediction in the beginning. Have volunteers from that group share their answers and determine—as a class—which predictions held up and are supported by the story. Keep this discussion open and encourage students to share any viewpoints they have or reasoning they used to arrive at their conclusions before the group selects the “right” predictions.

Check individual What Is Friendship? Worksheets for completeness and effort.

What Is Friendship? Worksheet

Directions: Think about what friendship means to you by finishing the statements below.

Write your thoughts in the space provided.

1. Friendship means . . .

2. A good friend always . . .

3. A good friend never . . .

4. It’s good to have friends because . . .

5. In Bridge to Terabithia, Jess and Leslie become friends because . . .

6. Jess and Leslie’s friendship is . . .

Character Trading Card Activity

http://www.readwritethink.org/files/resources/interactives/trading_cards/
Make sure students are able to identify the similarities and differences among their information sets and that they are listening to each other as they discuss the differences. Step in and help refocus partner discussions as necessary.

To assess students' responses on the trading cards, you could develop a checklist similar to the following:

Did I answer all the questions on the trading card?

Did I answer the adapted questions as presented?

Did I focus my thinking on friendship and the character’s role as a friend in the story?

Does my trading card accurately represent the character in the story?

Is this my best work? 

Have students self-assess their cards using the checklist before you review all trading cards for completeness. You will want to use the same checklist and provide students with feedback. You may wish to share samples of students' trading cards that meet your expectations. Ask students to revise their trading cards as needed.

Assess how well students understand the concepts you have been discussing by asking them to write down responses to the questions you asked at the end of Session 6. You might choose to have students do this as an essay or in their journals. Review students' answers to see how well they are able to connect the ideas about friendship reflected in the book with their own experience

Music Connection:

Have students read and discuss the lyrics to the Simon & Garfunkel song “Bridge Over Troubled Water” in relation to the book and its characters. Ask students, “How is the bridge over troubled water in the song like the bridge to Terabithia in the book?” Have a girl volunteer read aloud the first verse, instructing the class to imagine that they are listening to Leslie speaking the words to Jess. Then have a boy read aloud the third verse, asking the class to imagine they are listening to Jess speaking to Leslie. Who else in the book besides Jess and Leslie might the song lyrics fit? Could the song lyrics apply to you and a friend of yours?



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	Before Reading:

1.  Anticipation Guide.  Copy the attached Anticipation Guide for each student.   Read each statement aloud to the class and instruct them to mark the Pre-reading columns appropriately (agree or disagree). For example, after reading the statement, “A boy and a girl can be best friends” ask the students to mark their response on the anticipation guide.  Students should use the space below the handout to write a thoughtful paragraph explaining their thinking for one of the statement.  Students should keep this writing as entry #1 in their Reader Response Journal.  Have several of the students share their written responses, and have a whole-class discussion on each statement.   If time permits and the personalities of the class allow for it, mark one corner of the room “agree” and another “disagree.”   Read each statement aloud and have the students actually walk to the side of the room that matches their response.  Call on volunteers from each side (agree and disagree) to articulate their rationale to those on the other side.

2.  Author Introduction.  If time permits, provide brief biographical information for Katherine Paterson, the author.  Information on her life can be found at her official website <www.terabithia.com> and at  

<http://falcon.jmu.edu/~ramseyil/paterson.htm#A> 

Next, talk a little bit about the book and its author, drawing from information found on Terabithia.com: The Official Site of Author Katherine Paterson. Share that Katherine Paterson wrote the book, in part, to help her make sense of the tragic death of one of her young son’s friends. Tell students that Paterson wanted the book to explore a similar tragedy and that to do so she needed to portray two very close friends. Drawing on her own experiences with and observations of friendship helped her do that.

Explain that you will be examining the friendship between the two main characters in the book, Jess and Leslie. Tell students that the strength of this relationship — which includes one character’s reaction to losing the other — is a great “bridge” to understanding the power and value of friendship in real life. Explain that much can be learned from the characters about the art of making and keeping friends

Another Pre-reading Activity Idea

Introduce the book Bridge to Terabithia. Ask students to label a sheet of notebook paper “Bridge to Terabithia Predictions.“ Then pose questions A–D below, adapting them as necessary to apply to the specific edition you have available. Make sure students know there are no right or wrong answers. Discuss student responses in class and tell each student to record his or her own predictions on the sheet. Make sure, too, that they save their sheets for use at the end of the unit.

Based on the book’s title alone, what do you think the story will be about? (Answers might include: crossing a bridge, making a bridge, finding a bridge, looking for a bridge, a special bridge, a make-believe land.)

Do you think that the children pictured on the cover are friends? Why or why not? (Answers might include: they look like they’re having fun, they look like they like each other, they seem comfortable, it’s a boy and a girl so they’re probably brother and sister, they don’t look like they’re having fun.)

After examining the cover art, what additional predictions about the story might you make? (Answers might include: the kids live in the woods, the kids are lost in the woods, the kids find a magical place, the kids swing from a tree, the kids have an adventure, the kids hide from someone, “bridge” has more than one meaning.)

What are your thoughts after reading the dedication page? Why do you think the author’s son wanted her to add Lisa Hill’s name? (Answers might include: Lisa was her son’s friend, the book might be about Lisa.) What do you think the word banzai is at the bottom of the dedication? (Answers might include: it means something funny, it’s a cheer, the author’s son says it, someone in the book says it, the author says it for good luck.

Have students respond to these questions to help introduce some of the themes they will encounter in the book:

1. What do you like about spending time with a good friend? How would you feel if you ever lost touch with that friend?

2. How do you think you would feel if you ever lost a loved one, such as a family member, a friend, or a pet?

3. What do you think you might do if you lost a good friend — how might you react
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Before and During Reading:

1.  Reader Response Journal.  

a.  Students will be asked to have a folder or notebook and to bring it to class everyday.  They will use this journal to record their personal interactions with the novel.  

b. Explain that after every third chapter, students must use the following format to initially react to the reading. Distribute a personal copy of these expectations to students.

Most Important Sentence

· Pick the one sentence from these two chapters that is, in your opinion, the most important.  Write that one sentence verbatim from the text and include the page number.  Then, write a brief explanation explaining your rationale.

Two Pressing Questions

· Jot down two probing, thought-provoking questions you have about these two chapters.  Remember to avoid plot-based questions.  You do not have to answer your questions but merely think about points of contention or confusion.

One Worthy Prediction

· Based on the plot in these two chapters, make one prediction about the upcoming action.  Briefly provide the reasons for your prediction.

c.  Throughout the reading of the novel, students will also respond to several different writing prompts in their journal.  Each of these prompts is expected to fill at least one half of a page and should be insightful and thorough. Note, these possible prompts are not in sequential order but would be provided after the corresponding chapter had been read.  Also, note that not all of them will be used but that they are merely sample questions to draw from throughout the unit. The possible writing prompts can be completed either at the beginning or end of class periods or can be assigned for homework.  Either way, the major purpose is to provide an active structure for classroom discussion.  Since all students will have written an answer, every member of the class should be prepared for classroom discussion.  Throughout the unit, the written responses can be used in a variety of ways to facilitate discussion.  Students can read aloud their paragraphs in small groups or to the entire class, students can swap papers and respond in writing to each other writing (e.g. with what do they agree and/or disagree), or students can re-write one of more as a more polished piece of writing.  

Chapters 1-4—

What do Jesse and Leslie have in common?  What traits of their friendship do you admire and try to have in your own relationships?

Why would people tease Jess about his art and Leslie about her running?  Have you ever teased someone, or been teased, because they (or you) acted differently than expected?

Why were the students shocked because Leslie’s family did not own a television? What do you think your response would have been?

Jessie’s favorite hobby is drawing.  What is your favorite hobby and why do you enjoy it?  How did you learn about this hobby?

Leslie helps Jess to envision the magical kingdom of Terabithia.  Think about the kind of fantasy kingdom you would like to create, and describe it in paragraph form.

When Leslie explains that her parents have moved to the country to reassess their value structure, Jess observes, “But you’re the one that gotta pay.” What do you think Jess means? Do you agree with him?  Why or why not?

For what reasons might people prefer to live in a place like Lark Creek instead of a well-to-do suburb?  Discuss the advantages and disadvantages or living in each type of place.

Chapters 5-9—

Brainstorm strategies to use when faced with a bully.  Include techniques you have used, read about, or learned.  Then write about your desired outcome from using one of the strategies on your list.

Imagine a conversation between Jess and Leslie in which he describes his fear of water.  Write your response based upon what you think they would say during this discussion.  

At the end of chapter 7, you learn that Jess sometimes feels that his life has been as “delicate as a dandelion. On little puff from any direction, and it was blown to bits.”  How does this use of figurative language help you better understand Jess’s feelings?

Does your attitude toward Janice Avery change when you learn her secret?  How?  Why does learning about people’s problems often help us to feel sympathy for them?

Chapters 10-13—

Chapter 10 is entitled “The Perfect Day,” but it actually turned out to be an awful day.  Describe a time when you were looking forward to your own perfect day, but it ended up being opposite.  

What does Jess do after the Burkes move away? Why do you think he does this?

Consider the novel’s title.  What do you think the bridge might symbolize, or stand for?

What is your opinion of Jess’s reactions to the events described in chapters 10-13?  How do you think you might react in a similar situation?

A real-life tragedy led Katherine Paterson to write Bridge to Terabithia. Her son David’s best friend, Lisa Hill, was struck by lightning and killed.  How does knowing about this tragedy add to your understanding and appreciation of the book?

Think about the importance of imagination as a means of escape from the problems and stresses of everyday life.  Can dreaming and imagining be productive activities, or are they just a waste of time?  Think about Leslie and Jess’s experiences as you write.

What do you like most about Leslie and Jess’s friendship?  Does their friendship seem realistic to you?  What can we learn about friendship from this book?
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During Reading:

Chapters 1-4

1.  What is a character trait?  Display page 3 from the Literary Analysis Transparencies book, “Analyzing Character”.  Call on a student to read aloud the Analyzing story characters section and copy it into their Reading Response Journals. As a class, complete the information about Jesse Aarons.  Instruct students to follow this same format each time a major character is introduced.  The following is a list of characters introduced in Chapters 1-4:  

Major Characters:

Jesse Oliver Aarons, Jr., May Belle, Momma, Joyce Ann, Brenda, Ellie, Leslie Burke, Miss Bessie, Leslie, Miss Edmunds, Gary Fulcher, Mrs. Myers, Wanda Kay Moore, Mary Lou Peoples, Wayne Pettis, Judy & Bill Burke

2.  To further explain character, distribute the Active Reading graphic organizer attached with this unit.  Student should complete it as they read chapters 1-4.  

3.  After reading chapter 4, have a large-group discussion about the nature of character.   Compile the list of character traits of Jess on an overhead copy of the graphic organizer.  Ask students how these characteristics help to present a full, well-developed character that the reader can relate to and visualize.  

4.  Vocabulary:  shebang, nauseatingly, muddled, pandemonium, hypocritical, consolation, deliberately, ominously, regally, exhilaration

Teach the VOC Strategy (adapted from http://www.justreadnow.org/strategies/voc.htm) using the guidelines below:  

1. The students will be presented with vocabulary words from chapters 1-4 of Bridge to Terabithia.

2. The students will be asked to identify any words with which they are unfamiliar.

3. The students will be given a worksheet that contains the sentences from the novel in which the words appear in italics [see the attached Bridge to Terabithia Chapters 1-4 Vocabulary sheet].

4. The students will read each sentence and identify each vocabulary word in italics.  

5. The students will make an educated guess, using context clues and prior knowledge, of each word meaning.

6. The students will write their guess on the line provided on the worksheet.

7. The students will repeat this process for the remaining nine words.

8. The teacher will engage the students in a class discussion of the vocabulary words.  The teacher will read each sentence aloud and ask student volunteers to state their word meaning.

9. The class will determine a class meaning for the word.  The teacher will record the definition.

10. The class will read chapters one through four of Bridge to Terabithia.

11. Student will stop reading after a sentence containing a vocabulary word is read.  The teacher will guide the students to either approve or rewrite the class meaning of the word, based upon the new context clues and multiple exposures to the word.

12. The students will use the class list of definitions and compare that to a list of dictionary definitions.  The students will match each vocabulary word to the correct definition of the word, again based upon context clues and multiple exposures to the word.  

13. The student will finalize the class meanings of the words, based upon the context clues, multiple exposures to the word, and the definitions.  

14. The students will create their own representation of each word.  They may draw a picture that represents the word’s meaning, write a new sentence that correctly uses the word, or write a description of their personal connection to the word. This may serve as an assessment of the vocabulary words.

5. Instruct students to divide a sheet of paper into two columns.  In one column students should list their regular home chores.   In the other, they should list those things they do occasionally when the need arises.  Then, they should use these two lists to write a job description for their “job” at home.  Ask students how this activity connects to the book.  Reach consensus when they state that Jess has many household chores to do.

6.  Students will work with partners to complete a Venn Diagram (which is attached as part of unit).   In one circle, students should list the qualities of successful teachers from their own experiences.  In the other circle, students should list the qualities that apply to Miss Edmunds.  In the center, of course, they should list those qualities that are the same for their own teachers and Miss Edmunds. Discuss students’ responses by compiling students’ lists on an overhead copy of the diagram.  

7.  After completing activities 5 and 6, remind students that good readers make connections to their own lives as they read.  Instruct them to continue to do so as they read the remainder of the book. 

Chapters 5-9

1.  Vocabulary.  Focus on the following words for the section of the novel:  vile, exiled, doubtful, crimson, regicide, speculation, fondling, vain, cautioned, reluctant, hostile, conspiring, emerging, sporadically, vanquished

Using a Frayer Model:  Create a transparency of the attached Frayer Model for the word “vile.”  [see attached Frayer Model] Explain each section quadrant of the diagram to the class and ensure that understand the process used for completing it. Next, assign partners or small groups one of the words from the above list.  Each group, then, will complete the blank Frayer Model for the assigned word.  When groups are finished working, they should present their word and corresponding diagrams with the entire class.  

2.  Character Analysis.  New Characters-Janice Avery, Prince Terrien.  Students should add Janice Avery and Prince Terrien to their “Analyzing Character” graphic organizer in their Reading Response Journals.  

3.  Evaluation and Extension.   Point out that Jess’s father looses his job in  chapter 8.  Consequently, the Aarons family faces financial difficulty.  Students should pretend that they are county social workers employed to give advice to the family about how to deal with this economic hardship.  They should write a memo to the family that outlines suggestions on how to with the ensuing emotional, psychological, and financial problems.  The writing should include both information from students’ experiences and knowledge and information from the novel.  Take time for students to share their thinking/writing with small groups or the entire class.

4.  Literature Groups.  In small groups, students should discuss the following statement as it relates to the Aarons and Burke families in the novel:  family members can affect the psychological well-being of one another, both positively and negatively.  Groups should use examples from the text whenever possible as they discuss both families.   Next, instruct students to create a list of eight rules for creating and maintaining a strong, healthy family life.  Finally, students should grade the Aarons and Burke families on how well they follow each rule.  [See the attached handout for instructions for the students.]

Chapters 10-13

1.  Vocabulary.  Focus on the following words for the section of the novel:  anxiety, vaulted, liberated, relentlessly, accusation, retrieved, piteously, chaos, traitorous, predator, repentant, dread, despising, mourning, commend.

Create a transparency of the Word Organizer [attached] for the word “retrieved.”  Explain each quadrant of the diagram to the class and ensure that understand the process used for completing it.  Next, assign partners or small groups one of the words from the above list.  Each group, then, will complete the blank Word Organizer for the assigned word.  When groups are finished working, they should present their word and corresponding diagrams with the entire class.  

2.  Conflict Analysis.  

Before displaying the Literary Analysis Transparencies 8, engage the class in a discussion about conflict.  Ask the students to describe a conflict, to the class, that they have had with another student, a teacher, or a parent.  If necessary, explain that a conflict is a struggle (or disagreement) between two opposing forces.  More simply stated, a conflict is like an argument in which two people disagree.  

After several students have shared their personal stories of conflict, make the connection between their lives and the conflict present in a story.  Guide the students to page 445 in the LOL text.  Call on a student to read the paragraph describing conflict.  Stop after the third sentence, “A conflict may involve something the main character wants and cannot get, or it might center on a problem the main character is trying to solve.”  Ask the class to make a connection between the stories shared by their classmates and this description of conflict.  For example, a student may have shared that they were angry because they did not get invited to a party.  This would be an example of a conflict involving something “the main character wants and cannot get.”  

Select a student to continue reading aloud the paragraph about conflict.  As the paragraph is read aloud, divide the board into two sections.  Label one EXTERNAL and the other INTERNAL.  Calling on students who did previously share, ask for examples of external conflicts.  Paraphrase them on the board while they are speaking.  For example:  Friend passing mean or unkind notes about you during class.  

Internal conflict may be a more difficult concept for the students to grasp.  If necessary, prompt the students by explaining the following example of internal conflict, “A new student arrives during homeroom.  The teacher asks you to guide Sue around the school the day.  After spending some time with her, you decide that she is really nice.  You eat lunch together and decide to ask Sue to join you and some friends at the mall on Saturday night.  She happily agrees.  You plan to tell your friends about it on the bus ride home.  Just as you sit down, you hear your friends begin to make fun of “that new girl.”  You realize that they are talking about Sue.  One of them turns to you and says, “I saw you with her today.  Isn’t she horrible!”  What do you do?  Do you tell your friends that you thought she was nice?  Do you let them know that you invited her to the mall?  Do you agree that she is horrible and join in on the name-calling?  This is internal conflict.  You must decide, for yourself, to either stick-up for Sue (and risk being shunned by your friends) or begin to ridicule her as well.  Engage the students in a discussion about other internal conflicts.  Be sure to clearly label each conflict as external or internal, guiding the students to understand the difference.  

Display the Literary Analysis 8 transparency on the overhead.  Lead the discussion back to the novel by prompting the students to select an example of conflict from the story.  If necessary, start the discussion by describing Jesse’s internal conflict, at the beginning of the novel, at the race.  Jesse had to decide if Leslie should be allowed to race or not.  Instruct the students to create a chart similar to the Conflict graphic organizer on the overhead and fill it in with examples of conflict from the novel.  Require the students to describe at least two examples of external conflict and two examples of internal conflict.  

3.  Connecting to Life.  Provide students several minutes to individually brainstorm ways they have dealt with difficult problems.  In other words, who or what has helped during difficult times?  Make an exhaustive list on one side of the board.  Next, focus on the characters’ difficult times in the novel and make another list on the board about how these characters (especially Jess) handled their (his) problems.  Lead the class to identify similarities and differences between both lists.    

4.  Character Analysis.  Explain to students that psychologists generally contend that people grieve in a series of stages that most often involve denial, anger, guilt, depression, and acceptance (more information on the stages of grief can be found at http://www.memorialhospital.org/library/general/stress-THE-3.html>  When Jess learns of Leslie’s death, he experiences many of these similar emotions.  Students should work with a small group of 3 to 5 students to see which of these stages Jess experiences.  The groups should complete the attached handout on which they will identify passages that seem to show particular stages of grieving.  Groups may want to consider and explain whether Jess experiences all five stages.

 SHAPE 



After Reading:

1.  Making Inferences about Setting.  What does Terabithia look like?  First, provide time for students to find and re-read descriptions of Terabithia in the novel.  Then, provide them with white paper, markers and/or colored pencils.  Instruct them to draw a map of Terabithia based on these details in the novel.  Be sure that the students include its main features, such as the entrance, the castle, and the pine forest.  All students should share their depictions with the class.

2.  Character Analysis.  Students should demonstrate their understanding of Jess as a character by writing a letter from Jess to the Burkes, imagining how Jess would describe his friendship with Leslie.  Provide the following prompt:  Imagine that after some time has passed, Jess decided to write a letter to the Burkes to let them know what their daughter meant to him and how his life changed since he first met her.  What would he say?  How would he describe his friendship with Leslie and her effect on his life?  Strive for at least a page of thoughtful writing.  Provide students ample time to compose their letters in class.  If time permits, students could swap their finished letters with another student who would pretend to be either Mr. or Ms. Burke and write a letter of response back to Jess.

3.  Anticipation Guide Review.  Students should return to the first entry in their Reader Response Journal, the Anticipation Guide.  They should consider each of the statements a second time and again mark whether they agree or disagree with each one. Students should share with the class any changes between their initial and final responses.  In other words, ask how reading the book altered their thinking about these issues. 

Differentiation

Less Advanced Students:

1. Divide the reading into smaller chunks.  Provide time in class for reading.  Allow small groups of students to read the novel aloud to each other.

2.  Require less writing from these students.  Provide fewer and shorter journal topics.

3.  If possible when a small-group activity is used, group these students with more advanced readers who can provide peer coaching and support.

More Advanced Students:

1.  Students can read “I’m Nobody, Who Are You?” by Emily Dickinson, which is readily available on the Internet.  Students can make comparisons between the poem and the novel.  Students should discuss the extent to which Jess and Leslie are nobodies and whether or not these characters consider themselves to be such.  

2.  These students could discuss the portrayal of religion in the novel.  Is it presented in a positive, negative, or indifferent light? In particular, what does Paterson's take seem to be on organized religion?

3.  This book has at times been controversial and banned for its language and its frank depictions of loss and death. Students could debate the merits of such censorships attempts. How would the novel be different if Paterson had censored her own language, or changed the writing style entirely to something more descriptive and academic? Do students feel the complaints of those who call for censorship are justified? 

4. Allow students to select a character from the novel.  Have them dress like them, speak like them; assume their persona.  Create a ‘talk show’ format with these characters as the guests.  Have a student volunteer be the host.  Students not dressed as characters will be the audience, questioning the characters.  Topics may include sibling rivalry, losing a loved one, gender roles, or any other problems encountered in the novel.  



	INSTRUCTIONAL MATERIALS AND RESOURCES

	Bridge to Terabithia by Katherine Paterson

Bridge to Terabithia Support Materials




At the end of unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________

REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
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	OVERVIEW: Students will investigate and understand the terms first and third person through the readings of biography and autobiography text. They will also learn about the nature of biography/autobiography and the possible biases they present in understanding the lives they portray. Additionally, students will learn skills related to creating a compelling story as they create their own autobiographies.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks :

6.1 Read aloud narrative and expository text fluently and accurately and with appropriate pacing, intonation, and expression. 

6.2 Identify and understand language and words with multiple meanings.

6.3 Recognize the origins and meanings of frequently used foreign words in English and use these words accurately in speaking and writing.

6.4 Monitor expository text for unknown words or words with novel meanings by using word, sentence, and paragraph clues to determine meaning.

6.6 Analyze text that uses the compare-and-contrast organizational pattern. 

6.7 Practice creating outlines, logical notes, summaries, or reports.

6.8 Follow multiple-step instructions  

6.9 Make reasonable assertions about a text through making predictions and inferences about what you've read

6.10 Identify the forms of fiction and non fiction and describe the major characteristics of each form 

6.11 Analyze the qualities of the character on the plot, relationship to the setting, and the resolution of the conflict.

6.12 Identify and recognize the difference between first-and third-person 

6.13 Identify and analyze features of themes

 6.14 Understand how to identify credible sources

6.15 Understand the terms antagonist and protagonist

6.16 Use letter-sound knowledge to decode written English and use a range of cueing systems to determine pronunciation and meaning

6.17 Use context clues to help determine meaning

6.18 Understand and use sensory details and descriptive writing 

6.19 Revise writing to improve the organization and consistency of ideas within and between paragraphs

6.20 Write text of a length appropriate to address a topic with details while excluding extraneous information

6.24 Write a persuasive piece that states a clear position and supports it with relevant detail and examples 

6.25 Use simple sentences correctly and understand their formatting 

6.26 Understand and be able to use the eight parts of speech (noun, verb, adjective, adverb, pronoun, prepositions, conjunction, interjection)

6.27 Identify and properly use present, past, and future tenses. Introduce the use of the past participle.

6.28 Use capitalization, commas, periods, and question marks correctly.

6.29 Spell frequently misspelled words correctly (e.g., their, they're, there)

6.30 Understand and practice the correct techniques needed for good oral presentation (punctuation, articulation, fluency, delivery, tone, speed, volume, pitch, eye contact, physical presence)

9.34. Practice reading with a rhythm, flow, and meter that sounds like everyday speech

	Essential questions:

What makes a good biography? 

How are biographies constructed, what is included and left out?

Can the author's opinion of their subject be found in the portrayal of the person?

What makes an autobiography different from a biography? What is included?

How can autobiographies be biased? 

Why would a person include some aspects of their lives and leave out others? Is it dishonest to do so?

What is the purpose of an autobiography?

What makes an interesting auto/biography?

What would your auto/biography be like? What would you include?
	Expected language:

biography, autobiography, bias, portray, point of view, narration, first person, third person, dishonesty, editing, ghost writer, outline, slavery, compel, depict, motivation

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Assessment:

1. Research Project

2. Student Autobiography - using elements of first person and third person, have students create a video autobiography or a visual presentation that includes written and visual graphics. They could work in partners and help each other. There needs to be at least 3 third person sources in the project for each student.

3. Go to the library and have the students check out a biography or create a list of people that might interest them to find out more about. Use the web outline in the folder to get kids started. They have to present their person orally to the class.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	First and Third Person Narration - explanation - page 242 Holt Textbook and in Interactive Reader p. 179.
Introduce their idea of the "Say Something" strategy and see if the students can understand and apply it.

To practice the skill, use the story, The Picture IR, p. 180. Have the students complete the gray columns as you read. Talk about sensory language as well and how the author uses imagery to paint the picture of the ocean. Have students do the chart on p. 187 and discuss as a class.

Reading Selections: The Land I Lost -Holt Textbook p. 276 - do the 1st and 3rd person chart in the interactive reader to be sure they understand the differences. Do the describing a Place activity on p. 284. Share with class.

Reading Selections : The Brother I Never Had - p. 271; A Glory Over Everything p. 288; All Aboard with Thomas Garrett - p. 302 ; from John Brown - One Man Against Slavery - p. 315; from Harriet Tubman -  p. 317

(You'll have to give some background  on the US during this time so the students have a frame of reference - see video clips in folder)

Research Project - The CNN Freedom Project - have students find an incident of modern slavery and create a report to present to the class

http://thecnnfreedomproject.blogs.cnn.com/

	INSTRUCTIONAL MATERIALS AND RESOURCES

	Holt Textbook and Interactive reader; video clips


At the end of unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________

REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.

