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	OVERVIEW: Writing short fictional narrative stories while learning how to create the writing process and discussing the differences between fiction and non-fiction.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks : 

Reading

6.1 Read aloud narrative and expository text fluently and accurately and with appropriate pacing, intonation, and expression. 
6.10 Identify the forms of fiction and non fiction and describe the major characteristics of each form 

6.11 Analyze the qualities of the character on the plot, relationship to the setting, and the resolution of the conflict.
6.12 Identify and recognize the difference between first-and third-person 
6.13 Identify and analyze features of themes
6.15 Understand the terms antagonist and protagonist

Written and Oral Language Conventions

6.18 Understand and use sensory details and descriptive writing 

6.19 Revise writing to improve the organization and consistency of ideas within and between paragraphs

6.21 Write a narratives piece with a developed plot, setting, and specific point of view 
6.25 Use simple sentences correctly and understand their formatting 
6.26 Understand and be able to use the eight parts of speech (noun, verb, adjective, adverb, pronoun, prepositions, conjunction, interjection)
6.27 Identify and properly use present, past, and future tenses. Introduce the use of the past participle.

6.28 Use capitalization, commas, periods, and question marks correctly.
6.29 Spell frequently misspelled words correctly (e.g., their, they're, there)
6.31 Create and present presentations targeted to a specific audience related to the various writing techniques (narrative, expository, informative, persuasive) focusing on the individual elements, with self-critique and peer critique in a professional manner

6.34. Practice reading with a rhythm, flow, and meter that sounds like everyday speech


	Essential questions:
What is the difference between fiction and non-fiction? 

What is the purpose of writing? 

Who is your audience?

Who is your character? 

What is the difference between antagonist and protagonist?

Will your character have an internal or external conflict?

What is the connection between the character and the problem?

What is the difference between 1st and 3rd person point of view? 

Will your setting have anything to do with your problem?

What are the elements to the introduction, body and conclusion of your story?

What is concrete language?

What are sensory details?

	Expected language:

Fiction, non-fiction, purpose, audience, character, antagonist, protagonist, internal and external conflict, point of view, setting, introduction, body, conclusion, proofread, revision, think sheet, prewriting, order of events, concrete language, sensory details, draft, proofread, oral presentation

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	I assessed used the 6 Traits Writing Rubric to grade the final drafts of the stories. I only use up to level 5 (strong) on the rubric because it is difficult for these 6th graders to reach level 6. They are evaluated on Ideas and Content, Organization, Voice, Word Choice, Sentence Fluency, and Conventions. The rest of the planning process steps were graded upon completion, quality, and order as we worked through the steps. 


	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	1. As sort of an opener, we talked about some of our favorite stories as little kids and the plots that made them so exciting to us. It led us into talking about who they thought the author had in mind when he/she was writing.

2. We then looked at the difference between Fiction and Non-Fiction. I had them all bring a book from home or the library, half fiction and half with non-fiction. We then took a day looking at the differences and discussing some of the books in more detail. This is where we looked at 1st and 3rd point of view and antagonists and protagonists

3. We then talked about what narrative writing is.

4. I had the class look at page 500 in the Literature and Language Arts book. We read the story “Boar Out There” and we discussed the questions placed throughout the story. These questions are great because they really point out the important elements of a story and the concepts that keep a reader interested. 

5. On page 503 of the Literature and Language Arts book, we read and began looking at different favorite characters of ours. We then did a brainstorm on paper of different characters that we may want to write about.

6. The next day we created charts in their notebooks with the characters and then another column with possible problems the character could have. They had fun with this because they could just explore their minds.

7. Then we picked a character and problem and on page 504 of the book we went through the “Thinking It Through” section, creating identical charts using them.

8. We moved on to creating the setting. I really moved slowly through this writing workshop, following the steps in the book. They were very detailed and seemed to keep the students on track with their writing steps.

9. We did some short little practice sheets where the students had to put the events in order from what happened first to last. There are a few of these worksheets in the “Language Arts” Binder in the classroom. This seemed to help them understand the importance of order of events. 

10. On page 510 in the Language Arts book there is an intro into the order of a story. I guided them through this and we talked about the beginning, middle, and end (intro, body, conclusion.) We then read “Soap to the Rescue” on page 511. They seem to like this story because it is funny. We picked out these elements of the story and then focused back to our developing stories.

11. The next two days in class, the students drafted their stories. They really enjoy writing fiction stories and stayed very focused these two days.

12. Once the stories were finished, we did peer editing. I had them trade stories with two people and edit each other’s writing. I encourage dictionary use. They seem to take it pretty seriously and enjoy helping and feeling in charge. ( 

13. Once their peers wrote suggestions, they created a “final copy” to be handed in to me.

When they finished this, I gave them one day to illustrate it. 

14. When I finished grading them according to the 6 traits, they corrected their grammar mistakes for a final grammar grade.

15. Lastly, we presented our narratives to the class. I graded them according to volume, eye contact, mood they presented, and language. I just graded straight into their notebooks as they presented. They also got a peer grade based on the same elements. I just had them write this on recycled paper.

16. These stories are then put in their portfolio’s that include some of their writing samples.

17. As always, during this unit we often focus on elements of grammar. During this time we worked on proper nouns and pronouns. Some of the activities I did were in the Holt Handbook on pages 24, 25, 26 for proper nouns and pages 30-33 for pronouns. There are some work sheets I use in the “Language Arts” binder in the room. I insert these days in between whenever I think they need a break from the daily unit.


	INSTRUCTIONAL MATERIALS AND RESOURCES

	Holt Literature and Language Arts Book

Holt Handbook

All the information that I mentioned is found in the binder labeled “Language Arts” in the classroom.




At the end of  unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________
REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
