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	OVERVIEW : Students will look at information materials from the dropping of the A bomb on Japan and analyze which decision they would have made based on knowing both sides of the story

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks :
Structural Features of Informational Materials 12.1.2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors 

12.1.2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion). 

Structural Features of Literature 12.1.3.1 Analyze characteristics of subgenres (e.g., satire, parody, allegory, pastoral) that are used in poetry, prose, plays, novels, short stories, essays, and other basic genres. Narrative Analysis of Grade-Level-Appropriate Text 12.1.3.2 Analyze the way in which the theme or meaning of a selection represents a view or comment on life, using textual evidence to support the claim. 12.1.3.3 Analyze the ways in which irony, tone, mood, the author's style, and the "sound" of language achieve specific rhetorical or aesthetic purposes or both. 

12.2.1.2 Use point of view, characterization, style (e.g., use of irony), and related elements for specific rhetorical and aesthetic purposes. 

Research and Technology 12.2.1.6 Develop presentations by using clear research questions and creative and critical research strategies (e.g., field studies, oral histories, interviews, experiments, electronic sources). 

12.2.2.4 Write historical investigation reports: a. Use exposition, narration, description, argumentation, or some combination of rhetorical strategies to support the main proposition. b. Analyze several historical records of a single event, examining critical relationships between 

12.3.1 Demonstrate control of grammar, diction, and paragraph and sentence structure and an understanding of English usage. 12.3.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization. 12.3.3 Reflect appropriate manuscript requirements in writing. 

Analysis and Evaluation of Oral and Media Communications 12.4.1.11 Critique a speaker's diction and syntax in relation to the purpose of an oral communication and the impact the words may have on the audience. 12.4.1.12 Identify logical fallacies used in oral addresses (e.g., attack ad hominem, false causality, red herring, overgeneralization, bandwagon effect). 12.4.1.13 Analyze the four basic types of persuasive speech (i.e., propositions of fact, value, problem, or policy) and understand the similarities and differences in their patterns of organization and the use of persuasive language, reasoning, and proof. 12.4.1.14 Analyze the techniques used in media messages for a particular audience and evaluate their effectiveness (e.g., Orson Welles' radio broadcast "War of the Worlds"). 

 

	Essential questions:
1. How can perspective change the impression of a story?
2. What is bias?

3. Can a decision be right at one time and wrong at another?

4. What do you do when you run out of options?


	Expected language:
Manhattan Project, A bomb, hydrogen, plutonium,  Albert  Einstein, Harry Truman, Enola Gay, Hiroshima, Nagasaki 


	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Assessment One: Students will take notes and compare the information from the resources given, showing they understand material read
Assessment Two: article questions answered showing analysis and synthesis of the information

Assessment Three: essay response - answer following the correct format based on everything the student has read and heard. 

"Was the decision to drop the atomic bomb on Japan the best decision at that time or was there a better option?" (in your opinion) Remember to have a catchy intro. sentence, restate the question, and not offer your opinion until personal examples or the conclusion. Use credible examples and people to back up your answer.


	STAGE 3 – LEARNING ACTIVITIES
Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	1. Students will watch several video clips of the making and use of the atomic bomb to become familiar with the time in history. Make sure they understand the terms, people involved, and reasoning behind the decision.
President Truman, General MacArthur, Japanese culture, Sec. of War Henry Stinson, The Manhattan Project, Albert Einstein

2. Go over the essential questions to stimulate discussion and lead into the topic.

3. Have the students work with a partner or individually to read the various articles and create notes that reflect understanding of the material - the reasons, who involved, comparing opinions offered, political climate in the world at the time

On the wiki will be various links to use as well as article files. The students will read five articles and three of the opinion pieces.

http://thoughtsonmilitaryhistory.wordpress.com/2007/11/12/was-there-an-alternative-to-the-atomic-bomb/

http://thoughtsonmilitaryhistory.wordpress.com/2007/11/09/why-did-truman-drop-the-bomb/

http://www.nuclearfiles.org/menu/educators/study-guides/history_decision-to-drop-bomb.htm

Opinion pieces from various authors (choose three, be sure to reference them as opinions)
http://www.helium.com/knowledge/8084-judging-trumans-decision-to-drop-atomic-bombs-on-japan

3. Students will answer the questions associated with the articles and then be prepared to discuss them in class.

1. Were atomic strikes necessary primarily to avert an invasion of Japan in November 1945? 2. Did Truman authorize the use of atomic bombs for diplomatic-political reasons-- to intimidate the Soviets--or was his major goal to force Japan to surrender and bring the war to an early end?
3. If ending the war quickly was the most important motivation of Truman and his advisers to what extent did they see an "atomic diplomacy" capability as a "bonus"? 
4. To what extent did subsequent justification for the atomic bomb exaggerate or misuse wartime estimates for U.S. casualties stemming from an invasion of Japan? 
5. Were there alternatives to the use of the weapons? If there were, what were they and how plausible are they in retrospect? Why were alternatives not pursued? 
6. Did President Truman make a decision to use the bomb or did he inherit a decision that had already been made? 
7. Were the Japanese ready to surrender before the bombs were dropped? To what extent had Emperor Hirohito prolonged the war unnecessarily by not seizing opportunities for surrender? 
8. If the United States had been more flexible about the demand for "unconditional surrender" by guaranteeing a constitutional monarchy would Japan have surrendered earlier than it did? 
9. How greatly did the atomic bombings affect the Japanese decision to surrender? 
10. Was the bombing of Nagasaki unnecessary? To the extent that the atomic bombing was critically important to the Japanese decision to surrender would it have been enough to destroy one city? 
11. Would the Soviet declaration of war have been enough to compel Tokyo to admit defeat?
12. Was the dropping of the atomic bombs morally justifiable?
4. Research element - have students do a web search to come up with another political situation that required a government to make a hard choice. It can be any time in the world's history and in any part of the world. Post it as a wiki assignment with the URL link to the source. Be sure to include what the situation was, who was involved, why it happened, the options, the decision, the results.


	INSTRUCTIONAL MATERIALS AND RESOURCES

	Ethics in Politics article
United Streaming Video clips

various articles on the dropping of the bomb

wiki assignments
internet


CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________
REFLECTIONS: Teachers reflections on ways in which the unit might be improved, polished or enhanced. Student perspectives might be included.
