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	OVERVIEW : Students will read a class novel and work on vocabulary, reading comprehension practice, and writing analysis. Students will examine Lee’s use of historical, cultural, and sociological norms to convey Southern small town life through the eyes of a child seeking answers for society’s cruelties.  Within this unit, students will investigate the pervasive nature of racism by studying Lee’s use of acute social and psychological observations, setting and symbol to portray the values, attitudes, and beliefs of the time.  Additionally, students will engage in drafting stories and personal responses in order to develop voice within their own writing.   

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Unit Standards/Benchmarks Assessed:

Standard 1: Learning to Read Independently

Standard 2: Reading Critically—Informational Texts

Standard 3: Reading, Analyzing, and Interpreting Literature

Standard 4: Types of Writing

Standard 5: Quality of Writing

Standard 6: Speaking and Listening

Standard 7: Grammar, Mechanics, Usage of the English Language 

    

	Essential questions:
 1.
What role does the narrator play in the story?  How do the age, background, and characterization of the narrator influence our perception and understanding of the story?  
2.
What role does the setting and exposition play in the story?  How does it contribute to the thematic message?
	Expected language:

irony, ambiguity, coincidence, bad timing, situational irony, verbal irony, sarcasm



	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	DECLARATIVE KNOWLEDGE TO BE LEARNED:

Content:  

•
The impact of narrator reliability:  understanding the story through the perspective of a adult’s recollection of her younger self’s perspective.  

•
Understanding the historical, cultural, and sociological context of Maycomb, Alabama

•
Lee’s use of acute social and psychological observations in order to create intimate character sketches of the townspeople and their beliefs.

•
Lee’s use of symbolism (i.e. the snowman, the mad dog, the mockingbird) to portray the pervasive and ignorant nature of racism.

•
Lee’s thematic messages regarding appearance versus reality, justice versus injustice, and innocence versus corruption.

Skills:

•
Examining voice, tone, style and diction within personal authorship

•
Literature interpretation and analysis

•
Critical thinking applications to the process of writing

PROCEDURAL KNOWLEDGE TO BE LEARNED:

•
Exploring the author’s purpose and use of secondary characters to convey thematic ideas.

•
Understanding the impact of historical and cultural realities on storytelling.

•
Using literary criticism to heighten one’s understanding of literature and support individual interpretations and understandings of the novel

•
Improving and focusing academic discussion skills; re:  providing insightful interpretations, understandings, and focused responses
Students take a unit test (one sitting) that evaluates the students’ understanding of character, plot, symbolism and setting.  The students’ letter (see Formative Assessment Thirteen) will serve as the writing portion of the test.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	FORMATIVE ASSESSMENT and BEST PRACTICES

Daily Reading Schedule:

Part One

Chapters:  1-3:  p.3-32



Chapters:  4-6:  p. 32-57



Chapters:  7-8:  p. 57-74



Chapters:  9-10:  p. 74-99



Chapter: 11:  p. 99-112

Quiz

Part Two

Chapters:  12--13:  p. 115-134


Chapters:  14-16:  p. 135-166



Chapters:  17-18:  p. 166-189



Chapters:  19-21:  p. 190-211



Chapters: 22-24:  p. 212-237

Quiz

Chapters:  25-27:  p. 238-254



Chapters:  28-29:  p. 254-266



Chapters:  30-31:  p. 267-281



Formative Assessment One:  Pre-Reading Activities to create background information for the novel:  Focus:  Examining one’s personal beliefs and experiences as an approach to the novel

Examining a Child’s Perspective and Issues of Narrator Reliability:  Students will think of write a descriptive narrative paragraph of a memory from childhood that includes a parent (or guardian) or a sibling.  Students will then write how their perception of this memory has changed with age.  Following this activity, students will share their memories and reflections.  The teacher should model this activity with their own memory.  

Examining Personal Beliefs:  Students will complete a brief survey and identify their beliefs regarding, gender, justice and racism.  Following this activity, students will share their opinions and beliefs in a class discussion.

The Pervasive and Ignorant Nature of Racism:  Students will view Dr. Seuss’ Sneetches and discuss Dr. Seuss’ portrayal of racism and ignorance.

Formative Assessment Two:  Providing a forum for understanding Part One (Note:  Student responses should be using during different portions of the reading to facilitate in class discussion)

Focus:  Getting the gist of the text 

Chapter Homework Activities:  Reader’s Journal:  Choose one activity for each day that you have a reading assignment and post your journal entries on our wikispace.  Students’ posts will be projected and read in front of the class in order to create an authentic audience and facilitate discussion.  The discussion will clarify and advance students’ understanding of Lee’s characterization and thematic messages.

1.
Chapter Naming:  Harper Lee does not provide a title for each of her chapters.  What title would you provide for each chapter that you read?  List two important events (note page number and use quotes where applicable) that would be evidence to support your choices.

2.
Quotable quotes:  Identify a meaningful quote from each chapter read and explain in at least three sentences why you believe it to be significant within the novel.

3.
If Scout had school the next day what would she say about the events experienced in the chapter? – use dialogue to make this come alive

4.
One word:  Pick one word that captures the theme or main ideas of the novel across the assigned reading for that night.  Write one paragraph that incorporates textual proof and explains why selected this word.

5.
Connection:  Consider how the reading connects to a previous piece of literature read in school.  This may connect to literature read in previous years.

Formative Assessment Three:  Getting to know the characters:  the hero, the children, and the women.   Focus:  Jigsawing an understanding and interpretation of Lee’s exposition.

Students will be divided into three groups and assigned the following characters and settings:

The Men:  Atticus Finch, Boo Radley, Tom Robinson (students will not have much information on Tom Robinson at this point in the novel)

Research:  Students should research the Scottsboro Trial and be able to provide an overview of the trial and challenges of seeking justice in a heightened racial atmosphere.

The Children:  Scout, Jem & Dill

Research:  Students should focus on and understand the expectations of children within this setting.  

The Women:  Calpurnia, Aunt Alexandra, Miss Stephanie, Mrs. Dubose

Research:  Examine the lives of White and African American Women:  Based on their reading, students should be able to provide an overview about the day in the life of African American and White women.  

The Setting:  Understanding the Post Civil War, Jim Crow South and Impact of the Great Depression

Research:  Students should examine the link on Emmet Till and Jim Crow laws in order to understand the pervasive and ignorant nature of racism during the time period.  

In each group students will:

•
Use essential quotes and text based descriptions of the characters

•
Research historical information relevant to understanding the character of the setting.  For purposes of time, suggested web sites have been provided for research.  Use the website:  http://wmhs.k12.vt.us/WMHS/Faculty/Kurucz/html/eng9/TKAM/Bird1.htm

•
Provide a brief five – ten minute presentation of their group’s topics and post their information on a web based discussion board as a resource for the class (Note:  Students should complete the quote retrieval portion of the assignment first in order to avoid students using non-approved web sites to gather novel information).  

•
Students will also use MS Publisher to produce postcards of the information.  The teacher will photocopy hard copies and distribute them to the class.

Formative Assessment Four:  Following Part One:  Writing a Children’s Book (students should be given the class time to work on this project).

Focus:  Understanding the developing thematic messages

Activity One:  The teacher will read and discuss with the class two – three children’s books in order to examine an author’s use of color, illustration, symbolism, diction, tone, and layout when telling a story.

Activity Two:  Students will complete the values, attitudes, and beliefs chart as a pre-writing exercise.

Activity Three:  In groups of three students will evaluate the values, attitudes, and beliefs from the novel and discuss how to adapt Part One of the novel into a children’s storybook.  Students will also need to consider what scenes are essential to understanding this section of the book and how you will adapt the content into a children’s book form.  Additionally, students must include an engaging book cover design, dedication page, an appealing book jacket/cover with the title and author (this must be a new title).

Activity Four:  Students will write an Editor’s Note analyzing and explaining in detail their rationale for how you adapted the novel to the children’s book format.  It will explain in detail how students (the editors) condensed the novel into a children’s story.  Within the note, students must:

•
use a thesis statement that clearly asserts the rationale for change, 

•
use comparison and contrast between TKAMB and your version to help demonstrate your knowledge of theme, symbol and characterization within the novel, 

•
explain at least five examples of what you changed, shortened, or omitted from the original story and why.  Textual proof from TKAMB is essential in order to provide an in depth rationale for your changes,  

•
include a discussion of what relationships, themes, and/or symbols you emphasized in the story, why it was important to do so, and why and how you were able to do so effectively.  

The rationale must be two - three pages, typed, double-spaced and be inserted into the binding of your book after the actual story.

Activity Five:  Students will present and read their book to the class.  Following the presentation, students will then explain their creation process and take questions from the audience about their book.  

Formative Assessment Five:  Following Part I:  Assessing for Understanding:  Character identification and quote interpretation quiz.

Formative Assessment Six:  Providing a context for understanding the novel:  

Focus:  Viewing a documentary on The Scottsboro Trials (the basis for the Tom Robinson trial)

Students will view the documentary and maintain a two column note chart.  The left column will be factual information from the documentary.  The right column will be for textual connections from the novel.  Students should watch the documentary as one activity and then during the reading of the trial complete the connections side.  This should be used as a basis for a class discussion.

Formative Assessment Seven:  Providing a forum for understanding Part Two (Note:  Student responses should be using during different portions of the reading to facilitate in class discussion)

Focus:  Experimenting with Voice 

Journal Posts:  Reader’s Journal:  Choose one activity for each day that you have a reading assignment and post your journal entries on E School Builder or other student based discussion websites.  Students will bring their posts will be projected and read in front of the class in order to create an authentic audience and facilitate discussion.  The discussion will clarify and advance students’ understanding of Lee’s characterization and thematic messages, as well as allow students to experiment with their creative voice, style, and tone.

1.
You are a reporter for the Maycomb Times, write a one paragraph update on the current status of the Tom Robinson trial or something news related to the trial.  Focus:  Use of transition devices (underline all the transitional words/phrases used)

2.
You are a citizen of Maycomb, adopt the persona of a character from the novel and write a one paragraph response to the editor reacting to the news article written for #1.  You should react to someone else’s news article.  The paragraph should reflect the style, tone, and characterization of the persona.  Focus:  use of style and tone

3.
One word:  Pick one word that captures the theme or main ideas of the novel across the assigned reading for that night.  Write one paragraph that incorporates textual proof and explains why selected this word.  You may not use any form of to be:  is, was, were:  Focus:  style, sentence structure, and active verbs

4.
You are a big brother or sister to Scout – examine the events from that night’s reading and write a one paragraph response that gives her advice regarding a conflict or concern.  Within this paragraph you must identify Scout’s problem.  Focus:  use of transitional words/phrases, style

5.
In the persona of Scout write back to someone’s post for number four with your response to the advice and how it will help you to deal with her current conflicts and concerns within the novel.  You may feel free to agree, disagree, or both with the advice, but you must explain why.  As part of your response, show evidence of understanding the advice provided to you.  Focus:  characterization, voice

Formative Assessment Eight:  Re-examining a portfolio of work.

Students will revise and finalize two of your stronger posts from Part Two, they should be typed, 12 point font, double spaced and submitted through turnitin.com (rubric for evaluation attached).  

Formative Assessment Nine:  Following the reading of chapter 24:  Assessing for Understanding:  Character identification and quote interpretation quiz.

Formative Assessment Ten:  Examining Symbolism:  Students will understand the importance of different symbols used in Lee’s novel.  

:  In cooperative groups of four students will read and annotate literary criticism on Lee’s use of symbols (individually or whole class activity with students performing popcorn reading).  Students will then create concept maps illustrating the symbols and connecting their meanings to thematic ideas and character actions.  The concept map should include key quotes about the symbol and its relationship to thematic ideas.  Suggested symbols:


The Snowman


The Mad Dog


The Mockingbird 


The Blue Jays


Flowers (Miss Maudie’s, The Ewell flowers, etc.)

Students will then draft a paragraph explaining the thematic connection to the symbol.  Themes to be included:  Justice versus Injustice, the ignorance of racism, appearance versus reality.  Following the completion of the assignment, students will informally share their concept maps with the class.

Formative Assessment Eleven:  Breaking the Stereotypes:  “Walking inside someone’s shoes.”  Students will understand how students use the character of Scout to break character stereotypes.

Students will use a two column chart to examine Scout’s initial perceptions regarding key events and characters in the novel (left column).  In the right column, students will then identify the reality of the situation.

Formative Assessment Twelve:  Speed Quoting:  Students will examine key quotes from each chapter of the novel and share understandings via a jigsaw activity.

The teacher will assign each student one quote for analysis (i.e. chapters 1-24) and two common quotes (chapters 25 – 31).  In class students will create two lines of face to face desks and in timed increments share their understanding of the quotes.  Following the sharing, students will then discuss outstanding questions.  Prior to the activity, the teacher will perform homework checks and guidance to any students that are uncertain about the meaning of the quote.

Formative Assessment Thirteen:  Character Adoption:  Students show evidence of complex knowledge of characters.  Note:  The letter portion of this assignment is part of the summative assessment.

Activity One:  Character Analysis Worksheet:  Character of Choice

Students will adopt a major character from the novel and complete a character quote and inference wheel.

The Inner Circle:  use direct quotations and provide page numbers.

The Outer Circle:  ask questions:  Why do the quotes tell me about my character’s traits?  

Activity Two:  Character Profile:  Students will complete a full profile of their character that uses textual support.

Formative Assessment Fourteen:  Character Adoption (continuing with the above assignment):  Students show evidence of complex knowledge of characters.  Note:  The letter portion of this assignment is part of the summative assessment.

Activity One:  Memory Box:  Students will create a memory box by identifying four objects that represent the character and write a one paragraph rationale explaining why each item is significant to the character.  Within the rationale, students will be required to use textual support.

Activity Two:  Letter:  Students will write a letter to another character (they will pick an audience for their letter).  The letter will cover the following:

The character’s attitude/feelings toward:  


a. The Finches


b. The Trial and Tom Robinson


c. the character’s current situation



	INSTRUCTIONAL MATERIALS AND RESOURCES

	novel; United Streaming videos; story CD library; supplemental materials; songs, lyrics and poetry from internet websites.
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         Novel Study - To Kill a Mockingbird





4-6 weeks
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