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	OVERVIEW : students explore various methods authors use to create effective characters. Students consider what makes a character believable and create their own characterizations. They also write a short script using the characters they created and act out the script.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Instructional Objectives
Students will: 

· gain insight into various methods authors use to build characterization. 

· experience the creative process of developing a character. 

· broaden understanding of the role of minor characters. 

· achieve better understanding of types of characters. 

· explore the inferential power of images and literary allusions to enhance characterization. 

· understand ways the text mirrors attitudes, values, fashions, manners, and mores of the time period. 

· experience growth in the writing process, oral skills, skills of research, contextual analysis, and collaboration.

    

	Essential questions:
 1. What elements are necessary to develop a good character?
2. How many characters are needed to tell a good story?

3. What can you tell about a society by the way it is represented in literature?
4. How do authors create such enduring characters? Through what devices do they create a mystique of these singular personalities? 
5. What are some methods authors can use to build characterization?
	Expected language:

imagery, literary allusions, characterization, inferences, text mirrors, mood and tone


	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	Evaluate students on the following criteria: 

· 1. level of serious and cooperative participation in research and collaborative assignments 

· 2. substantive contributions to class discussion, creative activities, and special projects 

· 3. organization, meaningful substance, rhetorical skill, and poise in formal oral presentation 

· 4. willingness to volunteer for special activities 

· 5. general level of engagement in all activities and assignments



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	 

 Certain fictional characters seem to have a unique ability to resonate with readers: Tom Sawyer, Sidney Carton, Jane Eyre, Frodo Baggins, and Sethe Suggs to name a few. 
Activity A

Ask students (individually) to: 

· write down the names of two favorite characters they have encountered in books they have read. 

· make a jot list of specific reasons why they designated the characters as “favorites.” 

· make a list of what they remember about how the author developed each of the two characters.

Tell students, while they complete the above activities, to consider ways the author makes the characters come to life, including each character's: 

· physical characteristics (or lack thereof), 

· interaction with other characters, 

· interaction with his or her environment, 

· internal thoughts and/or philosophical outlook, 

· revelations about his or her past, and 

· dialect or way of speaking.

Divide the class into large groups and have students share their favorite characters’ names, rationale for selection, and details about the characters that make them come to life.

Have the students develop an in-class written profile of a friend or family member, describing their subject from a range of perspectives to capture as full a description as possible for the reader. 

Initiate an open discussion of recurring patterns of characterization observed in the students' favorite characters and/or techniques used in students' descriptions of a friend or relative.

Ask for volunteers to share "profile" responses.

Activity B

Divide the class into small groups (3 or 4 students each). Assign each group one of a series of names (or generate a list on the board and let each group choose one name), such as Ashley, Benjamin, Carey, Kurt, Lisa, Maureen, Newland, and Stephen. Avoid using the name of a student in the class.

Ask each group to negotiate, and record in writing, specific conclusions about each of the following aspects of their “person.” Remind students that their mission is to build a well-defined persona for their assigned or chosen name. Be prepared to introduce their “person” to the class. (Suggestions: Make it clear that the character should exhibit realistic characteristics. In other words, it should not be a superhuman or a cartoonish figure. Also, encourage the group to assign one or more of its members to sketch a drawing of the character.) 

Each character description should include most or all of the following elements. (Students should be encouraged to flesh out the characterization with additional information.) 

· physical description and age 

· behavioral traits (shy, self-confident, outgoing, socially adept, etc.) 

· body and facial language habits (toss of the head, raised eyebrow, etc.) 

· fashion traits (conservative, trendy, etc.) 

· prevailing linguistic characteristics (formal, informal, heavy use of slang, satirical, witty, a jokester, recurring use of images, erudite references, etc.) 

· favorite flower 

· favorite music 

· special talents (musician, artist, actor, writer, scientist, mathematician, etc.) 

Have each group "introduce" their "person" to the class, sharing the background information they have constructed in developing the characterization. 

Realign the small groups in such a way that characters with different names are represented in each group, for instance, Ashley with Carey, or Lisa and Maureen with Benjamin. Have students choose one of the following situations as a center-piece for developing a brief script for a scene: 

· an incident at school 

· a walk in a park 

· a social situation, such as a dance, an evening at a friend’s house, or a trip to the theater or concert 

· an unexpected meeting on the street 

· a farewell to a friend or family member 

· an encounter with an older neighbor or relative

Advise students that, in developing their scripts, they should give careful attention to sustaining such aspects as the personality, behavioral traits, linguistic characteristics, and attitudes of the characters as earlier defined.

Assign students to prepare the dramatization of their scripts, again paying close attention to sustaining, in the dramatic projection, the integrity of the original personality, including the general outlook, linguistic and behavioral profile of the character.

Follow the dramatization with peer critique of how well the script and performance sustained the integrity of the characters through such aspects as content references, language use, body language, facial expressions, and behavioral attitudes.

Activity C

Initiate a grade-level appropriate, large group discussion of some or all of the following considerations of character development. Consider assigning students to research, in advance, the topics listed below to prepare for the discussion. 

1. Trace the historical development of the concept of minor characters as an outgrowth of the strophe and antistrophe Choruses in Ancient Greek tragedy. What various purposes can minor characters serve in the building of a novel? Cite some “case studies” to clarify and support your assertions. For example, minor characters can build structural tensions in the narrative; act as “foil” for the protagonist; clarify emotional contexts of major characters; illuminate motives of major characters; enhance readers’ perceptions of background and setting; deepen the plot with "side stories"; contribute to foreshadowing; underscore a thematic statement; expand readers’ perceptions of how narrative, characters, events, and theme align with the universal domain; change rhythm and pace; add “comic relief.” 

2. What is the difference between "flat" and "round" characters? 

3. How do characters in an allegory (such as John Bunyan's "The Pilgrim’s Progress") differ from those of regular fiction? 

4. What modes of development can an author use to reveal the "mindstream" (internal thoughts) of a character? 

5. Through what specific ways can an author shape the personality of a character? How does the author portray, for example, a character who is gruff, stubborn, enigmatic, charismatic, or withdrawn?> 

 

 

adapted from: Jayne Karsten, The Key School   Annapolis, MD US



	INSTRUCTIONAL MATERIALS AND RESOURCES

	Holt Textbook selection: The Girl Who Wouldn't Talk; Straw into Gold; United Streaming videos; story CD library; supplemental materials; songs, lyrics and poetry from internet websites.



Subject (s):       English                                            Grade:      11th               Term: 4
Name / Theme or Unit: SAT Preparation

Time Frame: all year

Submitted by: Cathy Carpenter

	OVERVIEW : The students will prepare for taking the SAT exam throughout the year with daily practice exercises and practice tests sections every other week.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Content Standards and Benchmarks :
all standards are reflected in the standardized test - Reading, Writing, and Math - Algebra and Geometry

	Essential questions:
1. How do you prepare for a standardized test? What are some test taking strategies to employ?
	Expected language:

SAT vocabulary; work on transition and sentence prompt words in tests so students understand the phrasing of the questions

	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	1. Students will do the SAT daily questions as warmups each day

2. Every other week, we will work through a section of the test and talk about test taking skills and problem solving.

3. Vocabulary development will occur weekly with new words added to the list. We will use the SAT word lists to build vocabulary throughout the year.

4. Assessments will be given based on student performance on the practice exercises.

5. Essay writing will be alternated every other week to practice more for that section and the need to think and write in a timed test period.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	The student will analyze and look more deeply at text information and contents to determine hidden and additional meanings or interpretations.

The student will practice test taking skills in order to prepare them better for taking standardized test.



	INSTRUCTIONAL MATERIALS AND RESOURCES

	sample test materials
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Subject (s):       English                                            Grade:      11th               Term: 4
Name / Theme or Unit: Contemporary Literature - Magical Realism

Time Frame: 2-4 weeks

Submitted by: Cathy Carpenter

	OVERVIEW : 
Evaluation of literature and its historical relevance at the time. Students will: identify differences between magical realism and other genres to which they have already been introduced, .identify and discuss literary elements of magical realism, demonstrate understanding of the elements of magical realism through their impromptu interpretive dramas.


	STAGE 1 – IDENTIFY DESIRED RESULTS

	
Content Standards and Benchmarks : 

Goal 1: The learner will react to and reflect upon print and non-print text and personal experiences by examining situations from both subjective and objective perspectives.

Objective 1.01: Produce reminiscences (about a person, event, object, place, animal) that engage the audience by: 

using specific and sensory details with purpose. 

explaining the significance of the reminiscence from an objective perspective. 

moving effectively between past and present. 

recreating the mood felt by the author during the reminiscence. 

Goal 4: The learner will critically interpret and evaluate experiences, literature, language, and ideas.

Objective 4.02: Analyze thematic connections among literary works by: 

showing an understanding of cultural context. 

using specific references from texts to show how a theme is universal. 

examining how elements such as irony and symbolism impact theme. 

Objective 4.03: Analyze the ideas of others by identifying the ways in which writers: 

introduce and develop a main idea. 

choose and incorporate significant, supporting, relevant details. 

relate the structure/organization to the ideas. 

use effective word choice as a basis for coherence. 

achieve a sense of completeness and closure. 

Goal 5: The learner will demonstrate understanding of selected world literature through interpretation and analysis.

Objective 5.01: Read and analyze selected works of world literature by: 

using effective strategies for preparation, engagement, and reflection. 

building on prior knowledge of the characteristics of literary genres, including fiction, non-fiction, drama, and poetry, and exploring how those characteristics apply to literature of world cultures. 

analyzing literary devices such as allusion, symbolism, figurative language, flashback, dramatic irony, situational irony, and imagery and explaining their effect on the work of world literature. 

analyzing the importance of tone and mood. 

analyzing archetypal characters, themes, and settings in world literature. 

making comparisons and connections between historical and contemporary issues. 

understanding the importance of cultural and historical impact on literary texts. 

Goal 6: The learner will apply conventions of grammar and language usage.

Objective 6.01: Demonstrate an understanding of conventional written and spoken expression by: 

employing varying sentence structures (e.g., inversion, introductory phrases) and sentence types (e.g., simple, compound, complex, compound-complex). 

analyzing authors' choice of words, sentence structure, and use of language. 

using word recognition strategies to understand vocabulary and exact word choice (Greek, Latin roots and affixes, analogies, idioms, denotation, connotation). 

examining textual and classroom language for elements such as idioms, denotation, and connotation to apply effectively in own writing/speaking. 

Objective 0.01: Use tone of voice and gestures to enhance meaning in conversation.

Objective 0.02: Develop vocabulary based on non-academic and academic topics.

Objective 0.04: Use new vocabulary in speech.

Objective 0.06: Edit and correct basic grammatical conventions.

Objective 0.08: Begin to use contextual clues to understand and respond to informational text.

Objective 0.09: Respond with difficulty when participating in group discourse by adapting language and communication behaviors to the situation to accomplish a specific purpose.

Objective 0.14: Retell important information from visual and oral presentations.

Objective 0.16: Use reference materials (e.g., dictionaries)   

	Essential questions:
1. What is magical realism and where did it come from?

2. How does it differ from other genre?

3. How does literature reflect what is happening in society at the time?

	Expected language:

magical realism, probable vs. possible, motif, science fiction


	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	1. Magical Realism Background Chart in notebook or collected.

2. Venn Diagram comparing magical realism to science fiction (or other genre) from each student or student partner-pairs.

3. Journal entry based in title of story.

4. Journal entry of Harry Potter video clip.

5. Reading comprehension questions from each student or partner-pairs.

6. Impromptu Interpretive Drama character conversations and notes.

7. Narrative paragraphs based on Impromptu Interpretive Drama. A Narrative from Interpretive Drama Rubric is provided.



	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	1. Play song “Do You Believe in Magic?”

2. Provide students (if possible) with a copy of the lyrics to follow along (lyrics can be found on liner notes of album or through Internet search).

3. After listening to song, have students highlight, underline, or otherwise mark instances of magic referred to in song.

4. Elicit from students their thoughts on the magical elements of the song.

5. Present background information on magical realism, Gabriel Garcia-Marquez, Luis Borges, and Gunter Grass using slides 1-7 of Magical Realism PowerPoint presentation. 6.Have students copy the comparison chart to use as we read the various stories.
7. Have students use the Magical Realism Background Chart and Handout on Science Fiction (or notes on different genre) to create a Venn Diagram comparing Magical Realism to Science Fiction (or other genre).

8. As a class, discuss similarities and differences the students have discovered.
9. Show Harry Potter video clip of scene early in the movie where Harry is at the zoo in the snake area and speaks with the snake.

10. Have students respond to the magical realism elements that are in the video clip.

11. Elicit from students discussion of the magical realistic elements of this part of the Harry Potter story, using the information they learned from yesterday’s lecture and their  responses.
12. Provide students with copy of “A Very Old Man with Enormous Wings” (from text or photocopy).

13. If possible, have students number the paragraphs of the story.

14. Have students read story, a section at a time, stopping to ask/answer questions, discuss events, make predictions, and highlight magical realism elements (this will require the teacher to read the story ahead of time, mark sections, and note information to discuss during reading).

15. Provide students with reading comprehension questions and have them work with a partner (selected or assigned) to answer.

16. Bring whole class back together for a discussion of magical realism elements in the story. Use the last part of the Magical Realism Power Point presentation (slides 8 - 11) to present this information. Students should insert examples from the story in the examples section of Magical Realism Background Chart.
Read the story in the Holt text, The Handsomest Drowned Man in the World. Include this selection in the background chart

Guided Practice - Partners

1.Have each pair read both conversations created and select 1 of the conversations to use in an impromptu interpretive drama.

2.Students then have 15-20 minutes to prepare and practice for their interpretive drama. They should make notes about what they plan to do, as they will need these notes on day
3. They should try to use appropriate gestures to convey emotions and ideas.

Extra Credit: students may create a drawing that is related to their interpretive drama or the story. 

Student Presentations

1. Each pair of students will present impromptu interpretive drama to the class in 2-3 minutes.

2. When not presenting, students should be observing, preparing to discuss different interpretations.



	INSTRUCTIONAL MATERIALS AND RESOURCES

	Background information on Gabriel Garcia-Marquez as well as magical realism and its origins. (In addition to using this Magical Realism Power Point presentation, the teacher may wish to conduct research on the Internet or using other media, if clarification is needed.)

Copies of the short story, “A Very Old Man with Enormous Wings” (from text or photocopies).

Song “Do You Believe in Magic?” by the Lovin’ Spoonful on audio tape or CD. Lyrics are optional.

Video clip from movie Harry Potter and the Sorcerer’s Stone (scene at zoo when snake and Harry talk).

Additional story selections as needed

Tuesday Siesta (see notes on the story page and questions)

http://www.lasculturas.com/lib/libMagicRealism.htm


At the end of the unit:

CURRICULUM COVERAGE: Percentage of planned curriculum that was taught and assessed ___________
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