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CURRICULUM POLICY AND PROCEDURES FOR 
CURRICULAR CHANGES AND REVISION
GI academic programs are the result of a collective effort of selection, design and ongoing curricular updating. The standards, benchmarks and contents are adequately articulated and follow a sequential growth in complexity from grade to grade.

Although our school promotes a healthy level of teacher autonomy and curricular flexibility, unauthorized or unilateral modifications of the established sequences can produce gaps in the development of concepts or skills that will very likely be necessary as prerequisite at later stages. For this reason, all GI teachers are required to address the established sets of Standards and Benchmarks and to follow the sequence of contents described in the curriculum guides when designing unit plans, lessons, and assessments. 
REVISION OF CURRICULAR DOCUMENTS 

Starting each school year teachers receive a CD-ROM  containing the curricular guides for each course, the standards and benchmarks to be addressed, and this guide for designing standards-based units.

A systematic revision of curricular documents is carried out approximately every three years. This activity takes place within each department or school section, with the supervision of the curriculum office, and the assistance of the corresponding department heads. This revision takes place on the last curriculum day of the school year. All needed improvements or adjustments are developed during the last  term within departmental meetings.

PROCEDURE FOR CHANGES IN THE CURRICULUM

Teachers may propose changes in the contents or materials to be used, as long as the standards and benchmarks are effectively addressed. These proposed changes must be presented to the Curriculum Office. They need to be authorized before being implemented in the unit plans and/or the classroom. The curriculum coordinator, assisted by the department heads will determine if the proposed changes are authorized or not, and will inform the teacher about this decision.



STAGES IN CURRICULUM  DESIGN
The steps and stages described below are distinct and not necessarily linear.  You will probably find it necessary during the actual planning to go back and forth between steps before being satisfied with the final product. It is essential however, that all assessments explicitly reflect the identified standards, benchmarks and essential questions in unit, and that all activities reflect the standards addressed in the assessments.

About 75% of instructional time should be dedicated to students achieving identified standards and benchmarks. This flexibility has been built into the planning process to further facilitate the incorporation of students’ interests whenever possible. The unit plan template you will use in your planning is available as a hard copy in these guidelines (see Appendix A).

STAGE I    Identify desired results

Ask “ what should students know, understand and be able to do by the end of the unit?”

Write the unit overview, which provides a brief description of the unit goals.

· Identify content standards and benchmarks found in your curriculum guide (see Appendix C).

· Identify lifelong learning standards (see Appendix C).

· Determine whether the content (s), taking into consideration student interests (see page 6).

·  Identify essential questions to focus learning (see page (7-8).

STAGE II Determine Assessment

Ask: “what will we accept as evidence that students have attained the desired understandings and proficiencies?”

· identify the range of assessments needed in order to show what students have learned with relation to the benchmarks , i. e. performance  assessment, quizzes, observation and student self-assessment(see pages 9—10).

· Determine how student will apply what they are learning by constructing major  performance assessment , projects and exhibitions (see page 10). Construct scoring rubrics to assess to all standards  addressed in the performance assessment (seepage 11).
· For declarative knowledge, choose a complex reasoning process to focus the  performance task (see Appendix B).

STAGE III   Plan learning experiences and instruction 

· Ask: “what instructional strategies, i. e direct instruction, constructivism, cooperative learning, etc. 

· Determine learning experiences and activities  that will equip Check that  the essential agreements found in your curriculum guide have been incorporated into your activities.

Determine materials and resources needed.
STANGE IV   Reflect on the design
Ask: “ what would I change to improve, polish or enhance the unit?”


DEFINITIONS

Standard
General categories that organize the knowledge within the subject and / or  a description of what student should understand or be able to do.  There are two broad   types of standards:
1.Content standards articulate what students should understand and be able to do within specific content domains.  These standards are  specified in the curriculum guides and are require when planning a unit.

Example: Understands and  applies basic and advanced properties of the concepts of numbers.

2. Lifelong learning standards articulate what students should understand and  be able to do  within most or all content  domains. Lifelong learning standards deal with information or  skills that are used throughout life in a variety of contexts and are commonly associated with the life of work. Lifelong learning standards are either together or placed into clusters, such as: learning to learn, communication, cooperation, etc. These standards must be considered when planning a unit. (see GI SCHOOL Goals for Student Learning,  Appendix C:)

Example: communication : understands and applies  the basic principles of  presenting an argument.

Example:  cooperation: contributes to the overall effort of  a group.

Benchmark

Statements of developmental levels of information and skill that define  the general categories of knowledge articulated by the standards. Translate into  what the student should understand and be able to do at developmentally  appropriate levels.

Example

Content standard: understands and applies basic and advanced properties of the concepts of number.

Benchmarks 

Grade 1: counts objects in a given set containing between 0 and 100 objects and writes the corresponding numeral.

Grade 4: identifies the place value for each digit in a whole number  through the millions and  compares them using symbols or words, (greater than, lees than or equal to).

Grade 6: associates verbal names, written  word  name, and  standard numbers with  integers, fractions, decimals, numbers expressed as percents, whole number with  exponents.

Rubric
A set of criteria that describes levels  of performance or understanding. It should:

· Provide students with expectation about what will be assessed as well as standards that need to be met; 

· Increase  consistency in the rating of performances.

· Provide “road sings “ information about where they are in relation to where  they need to be.

Five point rubric :
4 Demonstrates  exemplary performance; exceeds  performance standard 

3 Demonstrates solid performance; meets performance standard 

2 Performance is emerging or developing toward performance standard 

1Attempt made but these are serious errors
0 No attempt is made 
  (Pollock, 1998,pp.14-15)

CHOOSING A THEME
WHAT ARE THEMES?
The primary goal when developing curriculum is to enhance pattern – seeking building (Caine &Caine, 1990, kvalik,1994). The brain resists  having meaning -free patterns imposed on it. Therefore, themes should be purposefully used to enhance the pattern –seeking operation of the brain by serving as an organizer for a unit.

James Bean tells us that a coherent curriculum is one that holds together, that makes sense as a whole and is its parts. A well developed theme provides the unity and connectedness necessary for students to make connection between ideas that are relevant, visible and explicit (Cohen,1997).

Themes are broad ideas  that  organize and give structure to content. They are used to classify information, facilitate connections, build relevance and focus student outcomes. Different authors say a theme should last from 8-10 weeks for a unit (peter, et.al.,1995) to  one year (kovalik, 1994).

Criteria for choosing themes / big ideas / concepts

1. A big idea

Title and content should have a” kid-grabbing” twist by arousing a students natural  curiosity. Students will not be easily engaged if  the have  little or no  knowledge about a theme or topic.

2. Must have substance and applications to the real word 

Snapshot of the “here and now” reality

· Impact one’s life and the way we relate to the world around us 

· Grounded in human issues the students are experiencing.

Must have readily available resources 

3. must be age appropriated for understanding 

4. must be worthy of time spent on it

(kovalik, 1994)

EXAMPLES OF THEMES

· Argument and evidence                    discovery explorations 

· Balance                                              freedom

· Change                                               human processes 

· Cooperation                                        invention

· Challenges                                           patterns

· Conflict                                                 perseverance

· Culture

· Decision making

UNIT  OVERVIEW

The purpose of the unit overview is to express our rational for teaching the unit. It briefly states why the content  should be learned. Key concepts are identified. The  relationships between major topics and subsequent subtopics are explained. If it is an integrate unit it tells how  different subjects are related. The overview links the knowledge from previous units and explains how it will relate to the next. The purpose of major instructional approaches are explained. They express the emphasis and  tone  that the teacher  will give the unit.

This information can be presented in written and graphical formats  such as conceptual maps or flow charts.

DECLARATIVE AND PROCEDURAL KNOWLEDGE  

DECLARATIVE KNOWLEDGE   can be thought of as “information “ and usually involves component parts. It is knowledge that is hierarchic in nature. The most  basic way  of thinking about organizing declarative knowledge is as vocabulary terms. The most general  way is  as  concepts. Between these two extremes are facts, time sequences, causal networks, episodes, generalizations and principles.  The words “know that” or “understand” are a cue to identify benchmarks related to declarative knowledge.

PROCEDURAL KNOWLEDGE consists of  skills, strategies, and processes. Algorithms are the most specific type of procedural knowledge. They are usually comprised of steps that are performed in a fairly strict order. Strategies commonly involve the  application of basic rules. However, these rules are not necessarily applied in any specific order. That is, the job can be accomplished in a wide variety of ways. Macro processes are the most general type of procedural knowledge. As the name implies, they are “big” processes with many interactive components. For instructions it is important to identify the component parts of the big process and determine the declarative knowledge associated with the identified procedures. 
These structural differences in declarative and procedural knowledge have implications for the way knowledge is taught and assessed (Marzano & kendall, 1996, pp.54-  55-201-209). See figure  1.

Figure 1: declarative and procedural knowledge 
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ESSENTIAL QUESTIONS

WHAT ARE ESSENTIAL QUESTIONS ?

 A essential questions (EQ) is the essence of what you believe students should examine and know in the short time they have with you .
· A set of EQs provides an advance organizer for the unit while defining the parameter of study.

· Every assessment in the unit of study must reflect  the EQs (which encompass the content standards on which the unit is based) so that students themselves can evaluate how they are doing.

CRITERIA FOR WRITING ESSENTIAL QUESTIONS 

Every child should be able to understand each question.

1. the language of the question should be written in broad, organizational terms.

· The EQs are umbrella –like organizers and should reflect a heading for  the  focus of  set a of  activities. 

· If a question is too specific, it is probably an activity itself or the point of a classroom discussion.

2. The EQs should reflect  conceptual priorities.

· They point to the essence of what your  students will examine in the unit.

· Ask,” What is the conceptual priority  for students to write about, speak about, think about and develop in their time with  me?”

· Students can negotiate the questions with  the teacher thereby choosing, along with the teacher, the conceptual outcomes.

3. Each question should be distinct, substantial, and not repetitious –cueing students that there will be a set of activities examining each concept.

HOW TO USE ESSENTIAL QUESTIONS 

· Posted on the blackboard at the beginning of the unit and leave up for  the duration of the unit.

· Written on the heading of student notebook.

· Written at the  top of students handouts.

· Suggest that students make dividers and categorize note taking and activities  by essential questions. 

Essential Questions (EQ)

SAMPLE ESSENTIAL QUESTIONS

Flight unit (4th grade, week unit )

· How and why  do things in nature fly?

· What flies?

· How does flight impact human beings?

Prejudice and tolerance unit (8ht  grade, 3-week unit, interdisciplinary team thematic unit)

· What are different kinds of human prejudice?

· How can tolerance be taught?

· What has been the impact of individual and group prejudice?

· How can I become more tolerant?

Ancient Egypt: Land of the pharaohs ( 6th grade, 7-wk  unit, interdisciplinary  team unit)

· Why  Egypt?

· What were major  contributions of Ancient Egyptians)

· What is their legacy?

Independent study : publishing as an Adolescent (8ht grade, I semester exploratory)

· What is the personal story behind my selected  adolescent  authors?

· What is my plan to get published?

· How can I prepare to make a career in publishing?

Japan: Global Studies (9th grade, 6-wk unit in social  studies and humanities)

· What are the roles of individual in Japan?

· How does the physical environment of  Japan  impact its people?

· What is the  structure of  Japanese society?

· Why Japan?
ASSESSMENT

Given its focus on understanding,  your unit will be anchored by performance assessment or projects. These provide evidence that students are able to use their knowledge in context, a more  appropriate means of evoking and assessing enduring  understanding. 
More traditional assessment (such as quizzes, tests and prompts) are also needed to round out the picture by assessing  essential  knowledge  and skills  that contribute to the  culminating performance. On the next page you  will see a descriptive list of the different types of assessments.

This design approach encourages us to think  about a unit  in terms of the collected  assessment evidence needed to document  and validate that the desired learning  has  been achieved , so that the  unit  is not just content to  be covered or a series  of learning  activities.  Consider up front how  you will determine whether  students have  attained the desired standards or benchmarks. When planning  to collect  evidence  of understanding, you should consider  a range of assessment methods.

The continuum of assessment methods described below includes checks  for  understanding (I, e. oral questions , observations, and informal dialogues); traditional quizzes, test and open-ended prompts ; and performance task and projects.

Continuum  of  assessment  methods

Informal checks  for         observation     quiz/ test           academic         performance task

Understanding                  dialogue                                     prompt              project




Understanding develops as a result of ongoing inquiry and rethinking. Therefore, the assessment of understanding should be  thought of  in terms of a collection  of evidence over time instead of ONE event, a single moment–in–time  test at the  end of instruction –as so often happens in current practice. The assessment methods in the continuum vary In for ways:

Scope :                   simple to complex

Time frame :           short–term to  long–term

Setting:                   decontextualized  to authentic context    

Structure:               highly—structured to no structured


TYPES OF ASSESSMENT

QUIZZES AND TEST ITEMS 

These are simple, content-focused question. They 

· Assessment for factual information, concepts and discrete skill.
· Use selected—response or short ---answer formats. 
· Are converge –typical they have a single, best answer 
· May be easily  scored using an answer key(or machine scoring).
· Are typically secure (not known in advance).
ACADEMIC PROMPTS

These are open-ended questions or problems that require the student to think critically, not just recall knowledge, and then to prepare a response, product or performance. They

· Require constructed responses under artificial, school or exam conditions 

· Are open. There is not a single, best answer or a best strategy for answering or solving them often are ill-structured, requiring the development of a strategy.

· Involve analysis, synthesis, or evaluation.

· Require judgment –based  scoring based on criteria and performance standards.

· May or may not be secure.

PERFORMANCE ASSESSMENT AND PROJECTS

As complex challenges that mirror the issues and problems faced by adults, they are authentic. Ranging in length from short-term to long-term tasks, multi-staged projects require a production or performance. They differ from prompts because they 

· Feature a setting that is real or simulated: one that involves the kind of constraints, background noise, incentives, and opportunities an adult would find in a similar situation.

· Typically require the student to address an identified audience.

· Are based on a specific purpose that relates to the audience.

· Allow the student greater opportunity to  personalize the task.

· Are not secure. Task, criteria, and standards are known in advance and guides the student’s work.  

· Require judgment-based scoring on criteria and performance  standards using rubrics.

                       (Wiggins &McTighe,1998,p.14)
UNIT REFLECTION
Unit planning  never stops  but continues to evolve. The purpose  of reflecting is to gather information after the unit is taught about the full range of outcomes. This reflection is for you or  another teacher who might teach the unit in the future. Two questions will help in this reflection:

1. to what extent were  the high ---priority standard and benchmarks taught and achieved?

2. to what extent did the activities, resources and materials contribute to the success of student learning?

The following is a scheme for systematic reflection:

1. Gather all the evidence you can. If any important benchmarks were not achieved, ask:

A. How many students failed  to achieve a particular benchmark?

B. Which students were they? What did these  students do differently?

C. Was  sufficient data collected and analyzed with regards to the benchmark?
If you have evidence of an unachieved benchmark, the.

 Examine the benchmark
D. Were prerequisites provided for?

E. Were any standards or benchmarks missing?

F. Which ones were not taught?

G. Was enough time given to work  on the benchmark? 

      If the benchmark appear satisfactory , then

Examine the general organization of the unit:

H. Was the content appropriate  for teaching the benchmark?

I. Was the theme appropriate ?

J. Was technology integrated  effectively?

If  the unit organization is satisfactory, then

Examine the general teaching strategies for the  benchmark
K. Did instructional activities provide the focus necessary for the benchmark?

L. Were the activities interesting?

M. Were the teaching strategies appropriate?

N. Was the technology integrated effectively?

If the instructional plan is satisfactory ,then.

Examine the instructional plan
O. Was the instructional plan actually carried out?

P. What details may have change ?

Q. Was the plan adequate to hold  students attention and interest?

R. Did instruction provide a variety of approaches for achieving the  benchmark’

S. Did outside disturbances, unexpected events, scheduling changes, or other factory interfere whit instruction?

Due the high mobility of our staff and to give continuity to our program, we also want to ask: “with your instructional plan in hand, could another teacher now teach this unit?

APPENDIX A: UNIT PLAN TEMPLATE

GI SCHOOL
Grade:
Subject(s):
Name / Theme or Unit:

Time Frame:

Submitted By:

	OVERVIEW : context, significance and  theme of the unit.

	STAGE 1 – IDENTIFY DESIRED RESULTS

	Standards and Benchmarks : 

    Students will know/understand ...    Students will be able to…..

Life-long learning standards

    Select from school-wide goals for student learning 

	Essential questions:
	Expected language:



	STAGE 2 – ASSESSMENT EVIDENCE

List performance tasks or project, quizzes, graded assignments, prompts, etc. Include the rubrics you use to evaluate the performance tasks.  

	

	STAGE 3 – LEARNING ACTIVITIES

Consider the type of knowledge (declarative or procedural) and the thinking skills students will use.

	

	INSTRUCTIONAL MATERIALS AND RESOURCES


At the end of  unit:

REFLECTIONS: Teachers reflections on ways in which the  unit might be  improved, polished or enhanced. Student perspectives  might be included. They must be turned in at the end of the term/unit. 
	APPENDIX B: COMPLEX REASONING SKILLS


	COMPARING
	CLASSIFYING
	INDUCTIVE REASONING



	Describing how things  are the same and different

1. what do I want to compare?

2. what is it about them that I want to compare?

3. how are they the same? How are they different?


	Grouping things that are alike into categories 

1. What things do I want to classify?

2. what things are alike and could be put into a group?

3. how are these things alike ?

4. what other group can I make and how are the thinks alike in each group?

5. does everything now fit into a group?

6. would it be better to split up any of the group or put any group together?
	Making general conclusion from specific information’s or observation  

1. what specific information do I have?

2. what connections or patterns can I find?

3. what general conclusions or predictions can I make ?

4. when I get more information do I need to change my general conclusion or predictions?

	Deductive reasoning
	Analyzing errors
	Constructing support

	Using general statements to come to conclusions about specific information or situations
1. What specific topic am I studying?

2. What general information do I already have that might help me understand my specific topic?

3. Am  I sure the general information applies to the specific topic I am studying?

4. If it does, how did the general information help me understand the specific topic?
	Finding and describing errors in your own thinking or in the thinking of others
1. Is someone trying to influence my thinking or my actions?

2. Does something seem wrong? What is wrong?

3. What can I get more more or better information?
	Providing support for  statements
1. Am I stating a fact or an opinion?

2. If I am stating an opinion, do I need to offer support?
3. What else has the same pattern?


	Analyzing perspectives
	Decision Making 
	Investigation

	Describing reasons for your own point of view and for different points of view

1. what is my point of view?

2. what are the reasons for my point of view?

3. what is another point of view?

4. what might be some reasons for this other point of view?
	Developing and using criteria to select from among choices that seem to be equal

1. what am I trying to decide?

2. what are my choices?

3. what are important criteria for making this decision?

4. how important is each criterion?

5. how well does each of my choices match my criteria?

6. which choice matches best whit the criteria?

7. how do I feel about the decision? Do I need to change my criteria and try again?
	Suggesting and defending ways to clear up confusions about ideas or events

1. what event or idea do I want to clear up’

2. what do people already know’

3. what confusions do people have about the idea or event?

4. what suggestions do I have for clearing up these confusion?

5. how can I defend my suggestions?

	Experimental inquir
	Problem solving
	Invention 

	Developing and attesting explanations of things we observe 

1. how do I see or notice?

2. how can I explain it?

3. based on my explanation, what can I predict?

4. what happened? Is it what I predicted? Do I need to try a different explanation 
	Overcoming  limits or barriers that are in the way of reaching goals 

1. what am I trying to accomplish ?

2. what are the limits or barriers that are in the way?

3. what are some solutions for overcoming the limits or barriers ?

4. what solution will I try?

5. how well  did it work? Should I try another solution?


	Developing original products or processes that meet specific needs

1.What do I want to make or what do I want to make better?

2.what standards do I want to set for my invention?

3. what is the best way  to make a rough  draft of my invention?

4. how can  I improve on my rough draft?

5. does my invention meet the standards I have set?


	Systems analysis
	Abstracting

	Describing now the parts of a system work together
1.What are the  parts of a system?

2. What are the things that are related to the system but are not part of it?

3. How do the parts affect each other ?

4. what would happen if various parts stopped or changed  their behavior?
	Finding and explaining general patterns in specific information or situations
1. What is important here?

2. How can I say the same thing in a more general way?

3. What else has the same pattern?


	APENDIX C: LIFELONG LEARNING STANDARDS


                            SCHOOL WIDE GOALS FOR STUDENT LEARNING

The following is the list of school-wide goals that GI SCHOOL expects students to achieve  as a result of their whole school experience. 
Learning- to- learn skills

1. Students demonstrate interest, autonomy, and commitment to creating quality work and striving for excellence.

2. Students use a variety of learning strategies, personal skills, and time management skills to enhance learning.

3. Students use what they already know to acquire new knowledge, develop new skills, and expand understanding.

4. Students evaluate their own learning and personal growth based on reflection and self-correction

Expanding and integrating knowledge

1. Students demonstrate integrated knowledge and skills in applying multidisciplinary approaches to solving problems.

2. Students demonstrate knowledge in technology and apply it for completing tasks and expanding knowledge.

3. Demonstrate disciplinary knowledge and skills in the areas of mathematics, science, social studies, and language arts.

Communication skills

1. Students communicate with clarity, purpose and understanding of audience in both Spanish and English.
2. Students integrate the use of a variety of communication forms and use a wide range of communication skills.
3. Students recognize, analyze and evaluate various forms of communication.
4. Students develop an appreciation and knowledge of art and express themselves through artistic activities.
Thinking and reasoning skills

1. Students gather and use information effectively to gain new information and knowledge, classify and organize information support inferences, and justify conclusions appropriate to the context and audience.
2. Students utilize, evaluate, and refine the use of multiple strategies to solve a variety of type of problems.
3. Students generate new and creative ideas by taking considered risks in a variety of contexts
Social and emotional development 

1. Students work with others in a variety of situations to set and achieve goals and establish productive relationships based on respect, tolerance and solidarity.

2. Students manage and evaluate their behavior as group members.

3. Students manage disagreement and conflict in a peaceful and constructive manner and act in favor of well-being.

4. Students reflect on their growth towards self-knowledge, self-control and self-esteem.

5. identify leadership opportunities and use them as an effective means of improvement for self and group.

Personal and social responsibility

1. Students take responsibility for personal actions and act ethically (e.g. demonstrate honesty fairness, integrity).
2. Students demonstrate empathy, respect and tolerance for others, understand, and appreciate the diversity and interdependence of all people and cultures.
3. Students demonstrate an understanding of and responsibility for global and environmental issues and act appropriately.
4. Students act as responsible citizens in the community, department, nation and the world.
5. Students demonstrate pride in their cultural heritage and in Colombia.
6. Students demonstrate a genuine interest for people’s rights and welfare, and show commitment to solving the problems in their community.
7. Students demonstrate interest and actively participate in sports or any other type of physical exercise.
8. Students develop and demonstrate healthy life habits (physical and emotional).
	
APENDIX D: HOW TO CONSTRUCT A PERFORMANCE TASK ASSESSMENT

	STEP 1
Select standards (s) and benchmark (s)  students will demonstrate.


	STEP 2
Select complex reasoning skill for declarative benchmarks.

· Comparing

· Classifying

· Abstracting

· Induction 

· Deduction

· Analyzing errors

· Constructing  support

· Analyzing perspectives decision making 

· Investigation 

· Experimental inquiry

· Problems solving 

· Invention 

· Systems analysis
	STEP  3
Determine a meaningful context. Make this as real- life or authentic as possible.

	STEP 4
Identify what will be produced.

· Advertisement

· Audiotape

· Chart / graph

· Diagram

· Dramatization 

· Drawing

· Editorial 

· Essay

· Filmstrip

· Game

· Investigation

· Journal

· Letter

· Magazine article

· Memo

· Oral presentation

· Oral report

· Play

· Poem

· Poster

· Questionnaire

· Scrip

· Slide show

· Videotape

· Other
STEP 7

Determine life-long learning standard

STEP 8

Determine learning experiences students will need

	STEP 5
Determine student resources.

STEP 9
Reflect and in the task exactly what knowledge the students will have to demonstrate? Is it possible for the students to do the task successfully and yet not have to explicitly demonstrate that knowledge?

· If the task is structured around declarative knowledge, is it clear which complex  reasoning skill Is the task?

· Is the  task engaging? Will it be meaningful to students? Does it mirror real –life experiences ?

· Does the task encourage the thoughtful application of knowledge

· Is the task clear? Will students understand what they are supposed to be doing to demonstrated their knowledge?

Is the task realistic? Is it feasible that student can really complete this task? Do they have the time and the resources they will need?
STEP 10
Identify criteria to use to evaluate 

Student products or performances

	STEP 6
Determine how student will work.

· Independently

· Pairs

· Small group

· Large group

· Other_________

STEP 11
Generate or select exemplary responses for the products or performance
STEP 12
Construct the scoring tool for each activity: rubric, checklist, scoring key , etc
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